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Abstract The continual need in nursing education to assess the clarity, quality and accuracy of 

evaluation methods in student work often leads to changes in rubric redesign for evaluation.  

Faculty and students faced with changes in evaluation methods may have varying levels of 

satisfaction with these changes.  This article outlines steps taken in the development of a 

threaded discussion rubric.   

Introduction 

There is a continual need in education to assess the clarity, quality and accuracy of 

evaluation methods.  An assessment will generally lead to a revision or recreation of a current 

evaluation method.  Perhaps with any revision or recreation, there will be change for both the 

faculty and the students. Change is always difficult and faculty wonder if changes made will 

result in positive outcomes for students both in increased knowledge and in satisfaction.  This 

project sought to improve a threaded discussion (TD) grading rubric in an online master of 

science nursing (MSN) program.  The initiative emerged out of faculty concerns that the rubric 

in place failed to adequately differentiate between students who minimally met criteria and 

students who clearly exceeded expectations. Faculty had a concern over the quality and depth of 
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learning associated with the existing TD rubric.  In addition, administrators were concerned 

about grade inflation. Students expressed a lack of clarity for expectations among the different 

faculty members.  These concerns prompted the formation of a task force to review the existing 

threaded discussion grading rubric and develop a more rigorous rubric for use in the TD.  

Review of Literature 

What is a Rubric? 

The word rubric comes from the Latin word for red. The online Merriam-Webster 

dictionary lists the first meaning of rubric as "an authoritative rule" and the fourth meaning as "a 

guide listing specific criteria for grading or scoring academic papers, projects, or tests" 

(Brookhart, 2013, p.1) 

A rubric is a scoring tool that explicitly represents the performance expectations for an 

assignment or piece of work. A rubric divides the assigned work into component parts and 

provides clear descriptions of the characteristics of the work associated with each component, at 

varying levels of mastery. Rubrics can be used for a wide array of assignments such as papers, 

projects, oral presentations, artistic performances, and group projects.   Rubrics can be used as 

scoring or grading guides, to provide formative feedback to support and guide ongoing learning 

efforts, or both. Rubrics are scaled tools used by students and educators to facilitate and evaluate 

educational experiences (Ghalib & Al-Hattami, 2015).  For ease of interpretation, rubrics 

typically use rows and columns to create a matrix of cells. Each cell contains the level of 

achievement and performance criteria necessary to meet a requirement. However, the essence of 

rubrics is that they are descriptive and not evaluative. Rubrics can be used to evaluate, but the 

operating principle is that the evaluator matches the performance to the description rather than 
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judging it. Thus rubrics are as good or bad as the criteria selected and the descriptions of the 

levels of performance under each. Effective rubrics have appropriate criteria and well-written 

descriptions of performance (Brookhart, 2013).  Creating an effective rubric can be difficult 

(Walters, 2014) and the fluid nature of rubrics requires re-evaluation when changes are 

introduced into the course or assignment, with new cohorts of students, and when issues of 

student performance arise. 

Types of Rubrics  

Most rubrics are analytic rubrics, which articulate levels of performance for each 

criterion to allow the instructor to assess student performance on each criterion. The instructor 

can articulate levels of performance for each criterion so the teacher can assess student 

performance on each criterion. Using this kind of rubric helps instructors to assess whether a 

student has done a poor, good or excellent job and distinguish that from how well the student did 

in the past. Therefore, the analytic rubric can help the instructor to provide specific feedback on 

several dimensions of an assignment (e.g., organization, mechanics, etc.) along specific levels of 

performance (e.g., exceeded expectations, met expectations, and did not meet expectations 

(Ghalib & Al-Hattami, 2015).  However, it is a common practice among instructors to use 

analytic rubrics as this type of rubric helps faculty and students to focus on the criteria one at a 

time, which facilitates better instruction and formative assessment as students can see what 

aspects of their work need further attention (Bargainnier, 2003).  

Holistic rubrics describe the work by applying all the criteria at the same time and 

enabling an overall judgment about the quality of the work. A holistic rubric indicates the level 

of performance by assessing performance across multiple criteria.  Using a holistic rubric, the 
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instructor can provide specific feedback on a defined, single dimension of an assignment (e.g., 

critical thinking) along specific levels of performance (e.g., exceeded expectations, met 

expectations, and did not meet expectations) (Ghalib & Al-Hattami, 2015).   

Rubrics may also be general, task specific, or assignment specific (Schaefer & Sustersic, 

2016). General rubrics contain broad guidelines that may be applied to many learning activities. 

General guidelines are quicker to construct, provide flexibility in scoring, and may better 

demonstrate student learning over time. Task or assignment specific rubrics provide detailed 

guidance for student and faculty alike and are thought to facilitate faster, more consistent 

evaluation. 

Importance of Rubrics in Higher Education and Online Education  

According to Reddy and Andrade (2010), rubrics have three important structures.  The 

first is the evaluation criteria which includes the factors the instructor considers when 

determining the quality of a student’s work.  This is also described as a set of indicators or a list 

of guidelines in which the criteria reflect the processes and content judged to be important.  The 

second structure is quality.  This aspect of the rubric structure provides a detailed explanation of 

what a student must do to demonstrate a skill, proficiency or criterion to attain a level of 

achievement, for example poor, fair, good or excellent. The quality definitions address the need 

to distinguish between good and poor responses, both for scoring purposes and to provide 

feedback to students. And finally scoring strategies are the structure involved in using the scale 

for interpreting judgments of students’ performance.  These components of a rubric provide an 

extremely useful tool to provide specific constructive comments to students.   
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In distance learning, Pecka, Schmid and Pozehl (2014) suggested that rubrics can 

improve student learning by guiding learning activities, defining assignment expectations, 

promoting deeper learning, identifying strengths and weaknesses, and facilitating self-

assessment.   Educators use rubrics to clarify student grading standards, increase grading 

objectivity, and evaluate a student’s ability to think critically.  Rubrics improve educational 

processes by facilitating timely feedback and educator/student communication. 

Designing a Rubric  

Wolf, Connelly, and Komara (2008) identified three main steps in developing a rubric.  

The first step is to identify the performance criteria, the second step is to set the performance 

levels, and the third step is to create performance descriptions for the criteria.  The decision on 

the type of rubric, analytic versus holistic, was already determined as analytic rubrics were in 

place across the organization.   

METHODOLGY 

Background 

A task force consisting of four faculty in the master of science in nursing (MSN) online 

program were charged with review of the existing grading rubric.  The existing rubric had no 

way to reward students who demonstrated exceptional engagement and content mastery. It 

provided equal weight to the categories of scholarship, organization, application to course 

knowledge, interactive dialogue, and APA/grammar/syntax. To begin this process, the task force 

surveyed the full-time faculty to determine what changes they would like to see in a rubric.  A 

four-item questionnaire was administered comprised of the following questions:  10 What 

elements of the current threaded discussion (TD) rubric do you like and do you feel are effective 
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in promoting a high quality threaded discussion?  2)  What elements of the current TD rubric do 

you not like and feel do not contribute to promoting a high quality threaded discussion? 30  If 

you could change the current rubric, what changes would you make to improve it to help ensure 

that threaded discussions are valuable learning activities in courses?  4)  Do you have any 

additional feedback or suggestions about the TD rubric or about the threaded discussion activity 

that would assist us in making recommendations for improving the TD rubric? Based on the 

responses to the questionnaire, an additional face-to-face discussion with the faculty, and a 

review of the literature, the task force began the process of revising the threaded discussion 

grading rubric.  The faculty questionnaire provided many valuable suggestions that included 

requirements for a response to faculty questions, a summary of learning, definition for exemplary 

posts, in-depth application in the discussion threads, and the criteria to promote responses to 

instructor and student peers. The task force used feedback provided from the faculty 

questionnaire to support redesign efforts. Rather than merely tweaking the existing criterion a 

complete redesign of the rubric was done. In response to faculty and student feedback a greater 

emphasis was placed upon achievement of scholarly inquiry and application of course 

knowledge.     

The grading rubric developed by the task force is identified in Appendix 1.  This grading 

rubric has three categories of evaluation:  scholarliness, application to course knowledge, and 

interactive dialogue.  The point allocation for each of these categories varies based on the 

importance of the category.  Two of the categories in the original rubric (organization and 

APA/Grammar/Syntax) were eliminated from being eligible for points; however, the 

APA/Grammar/Syntax category was included in the revised rubric but points are deducted for 

errors.  Once the grading rubric was developed, the four faculty members of the task force each 
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scored a set of prior student responses using the new grading rubric and then did a comparison of 

the scores. The results were discussed among the task force and minor adjustments were made to 

the grading rubric.   

The decision was made to pilot the rubric in one course (with four sections) during the 

January 2016 session.  The subject matter expert for the course was contacted and she agreed to 

participate in the pilot. All four sections of the course were identified for inclusion in the pilot.  

Faculty teaching in that course and students registered for the course were given an orientation to 

the new grading rubric at the beginning of the course.  At the end of the eight-week course, 

faculty and students were surveyed to determine their satisfaction with the new grading rubric. 

Design 

A descriptive design involving a survey was chosen for this study. It was proposed that 

this survey would collect details of the current attitude and experience of students with the new 

rubric. The method of data collection was a written questionnaire sent electronically to students 

and faculty teaching in the course  

Sample 

In quantitative research the size of the sample should be calculated at the design stage. 

According to Polit and Beck (2008) quantitative researchers should select the largest sample 

possible so that it is representative of the target population. For this reason, it was proposed to 

use the total population in all four sections of the course.  The number of students in the four 

sections was 80.  The number of faculty teaching was four; three of the four faculty were adjunct 

faculty and the other was the subject matter expert for the course.  
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Setting 

This study was conducted in Chamberlain College of Nursing (CCN) online MSN 

program courses. The data were collected from online master’s degree students and faculty 

members.  

Data Collection  

A quantitative approach using a descriptive design was used.   Questionnaires were used 

as the data collection method with a convenience sample of students in the master’s degree 

program selected as participants in the study. All four faculty teaching in the course were 

included in the study. 

Ethical Consideration 

IRB 

Prior to starting the data collection, the researchers obtained approval from the 

institutional review board (IRB) at Chamberlain College of Nursing (CCN). The IRB deemed the 

study as exempt.  

Human Protection  

There was no risk to participants and no direct benefits to participants. The participants 

were informed that they were under no obligation to participate in the questionnaire portion of 

the study at any time.  Confidentiality and anonymity were maintained. To ensure privacy data 

were collected and coded online; the respondent’s identity was neither revealed nor tracked. The 

study variables were measured for each student and faculty member. Data were carefully 
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entered, checked, and rechecked by the researcher to ensure rigor, further increasing 

confidentiality.   

Results 

Faculty  

Of the four faculty teaching in the course, only three faculty completed the survey.  

Faculty responses and comments were mixed on the new rubric although generally favorable.  

Faculty were asked 11 questions regarding the revised grading rubric (Table 1).  All three faculty 

agreed that the revised rubric helped students monitor and assess their progress in the discussion 

threads.  The faculty also agreed that grading according to an explicit and descriptive set of 

criteria helped focus the discussion while the rubric provided consistency in how to evaluate 

student learning.  To further clarify the faculty responses, the faculty were brought together to 

have an open discussion related to the grading rubric.  Faculty comments were more positive 

during the open discussion.  Faculty identified that the students struggled at first with the new 

rubric but by mid-term the students had mastered the requirements for each of the criteria on the 

rubric and were responding appropriately.  It also allowed the faculty to reward students for 

additional quality posts in the rubric. The new rubric helped students think outside the box and 

gave faculty a better sense of what they were looking for in a quality response.   

Table 1:  Faculty Responses from Pilot* 

Questions Disagree/Strongly 

Disagree 

N (%) 

Neither 

Agree/Disagree 

N (%) 

Agree/Strongly 

Agree 

N (%) 

1. The rubric provides feedback 

that is clear, directed and focused 

1 (33%) 0  2 (66%) 



10 

 

on ways to improve learning.  

2. The rubric refines thoughts 

through the writing process, and 

participation in meaningful 

discussion. 

0 1 (33%) 2 (66%) 

3. The rubric helps define "quality 

discussion." 

 1 (33 %) 0  2 (66 %) 

 4. Grading according to an 

explicit and descriptive set of 

criteria helps focus the discussion.   

0 0 3 (100%) 

5. The rubric helps to reduce the 

time spent grading.    

 2 (66 %) 0 1 (33 %) 

6. The rubric descriptions makes 

scoring clear for faculty.   

0  1 (33%)   2 (66%) 

7 The rubric helps communicate 

acceptable performance standards 

of the discussion. 

0  1 (33%)   1 (33)% 

8.  The rubric helps students 

monitor and assess their progress 

in the discussion threads. 

0 0  3 (100) %  

9 The rubric helps students to 

recognize the strengths of their 

work.  

 1 (33)%  0  2 (66%) 

10 The rubric helps students to 

recognize the weaknesses of their 

work. 

0 1 (33%)   2 (66%)  

11 The rubric provides consistency 

in how to evaluate student 

learning.   

0 0  3 (100% 

 

* Due to the number of faculty response, the criteria columns were collapsed into three columns 

instead of the 5 for the student responses.   

 

Students 

Student responses to the survey were positive.  Students were asked 10 questions (Table 

2) related to the revised grading rubric.  Twenty-nine students responded to the survey with over 
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80% of the students responding either agree or disagree to each of the 10 items. The students 

believed the new grading rubric improved their ability to monitor and assess progress in the 

discussion threads, recognize the strengths of their work, and recognize the weaknesses of the 

work.   

The results showed that students indicated that the new rubric “provides feedback that is 

clear, directed and focused on ways to improve learning (86.2%); the rubric helps define "quality 

discussion." (82.7%) and “the rubric description associated with a numeric score helps me to 

understand the grade received (89.3%)”.  

 

Table 2:  Student Responses from Pilot 

Questions Strongly 

Disagree 

 

 

N (%) 

Disagree 

 

 

 

N (%) 

Neither 

agree nor 

Disagree 

 

N (%) 

Agree 

 

 

 

N (%) 

Strongly 

Agree 

 

 

N (%) 

Total 

The rubric provides feedback that 

is clear, directed and focused on 

ways to improve learning. 

2 (7%) 2 (7%) 0 (0%) 17(58%) 8 (28%) 29 

The rubric refines thoughts 

through the writing process, and 

participation in meaningful 

discussion. 

2 (7%) 2 (7%) 0 (0%) 19 

(65%) 

6 (21%) 29 

The rubric helps define "quality 

discussion. 
2 (7%) 2 (7%) 1 (3%) 16 

(55%) 

8 (28%) 29 

Grading according to an explicit 

and descriptive set of criteria 

helps focus the discussion.   

2 (7%) 2 (7%) 0 (0%) 17 

(58%) 

8 (28%) 29 

The rubric description associated 

with a numeric score helps me to 

understand the grade received. 

2 (7%) 0 (0%) 1 (3%) 17 

(60%) 

8 (29%) 28 
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The rubric helps communicate the 

specific requirements of the 

discussion. 

3 (10%) 1 (3%) 0 (0%) 17 

(60%) 

7 (25%) 28 

The rubric helps communicate 

acceptable performance standards 

of the discussion. 

1 (4%) 1 (4%) 1 (4%) 17 

(63%) 

7 (26%) 27 

The rubric helps me monitor and 

assess my progress in the 

discussion threads. 

2 (7%) 0 (0%) 1 (3%) 20 

(69%) 

6 (21%) 29 

The rubric helps me to recognize 

the strengths of my work. 

1 (3%) 0 (0%) 3 (11%) 18 

(64%) 

6 (21%) 28 

The rubric helps me to recognize 

the weaknesses of my work. 

2 (7%) 1 (3%) 2 (7%) 19 

(66%) 

5 (17%) 29 

 

Discussion 

Why was there such a difference in the feedback from faculty and students?  After 

analyzing the comments and data from faulty, it is believed that faculty viewed the revised 

grading rubric as being more complex thus taking longer to grade.  The prior rubric had been in 

place for several years and grading had become almost “automatic” as criteria were largely 

reduced to simplistic components such as the number of posts and the number of references cited 

rather than an evaluation of quality.  This seemed to be the major negative issue for the faculty 

members.  However, the students saw the rubric was being more specific and providing greater 

detail on how to achieve full credit for discussion posts.  

Based on feedback from the pilot, the task force recommended implementation of the 

revised grading rubric for the threaded discussions. The recommendation was approved by the 
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faculty and the curriculum committee and implemented in the September 2016 session for all 

courses in the MSN program.     

Conclusion 

Overall, the creation of a threaded discussion rubric, intended to improve the clarity and 

accuracy of evaluation methods of student work, received slightly mixed reviews. On the one 

hand, students were generally satisfied with the new rubric, indicating that it was clear and that it 

helped define certain terms and understand grades. In the case of the professors, the views were 

also favorable although the new rubric required that they spend more time grading. Nevertheless, 

the general consensus of the task force was to implement the revised grading rubric for threaded 

discussions. 
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APPENDIX 1  

Threaded Discussion Grading Rubric 

 Exceptional 

Outstanding or 

highest level of 

performance 

Exceeds 

Very good or high level 

of performance 

Meets 

Satisfactory level of 

performance 

Needs Improvement 

Poor or failing level of 

performance 

Developing 

Unsatisfactory level of 

performance 

Performance  

Category 

10 Points 8 Points 6 Points 4 Points 0 Points 

Scholarliness 

Demonstrates 

achievement 
of scholarly 

inquiry for 
professional 

and academic 

decisions. 
 

• Provides 

relevant evidence 
of scholarly inquiry 

clearly stating how 

the evidence 
informed or 

changed 

professional or 
academic decisions 

 

• Evaluates 

literature resources 

to develop a 
comprehensive 

analysis or 

synthesis.   
 

• Uses 

valid, relevant, and 

reliable outside 

sources to 
contribute to the 

threaded discussion  

 

• Provides 

relevant evidence of 
scholarly inquiry but 

does not clearly state 

how the evidence 
informed or changed 

professional or 

academic decisions. 
 

• Evaluates 

information from 

source(s) to develop a 

coherent analysis or 
synthesis. 

 

• Uses some 

valid, relevant, 

reliable outside 
sources to contribute 

to the threaded 

discussion.  

• Discusses 

using scholarly inquiry 
but does not state how 

scholarly inquiry 

informed or changed 
professional or 

academic decisions. 

 

• Information is 

taken from source(s) 
with some 

interpretation/evaluatio

n, but not enough to 
develop a coherent 

analysis or synthesis. 

 

• Little valid, 

relevant, or reliable 
outside sources are 

used to contribute to 

the threaded discussion.  
 

• Demonstrates 

little or no 
understanding of the 

topic. 
 

• Discusses using 

scholarly inquiry but 
does not state how 

scholarly inquiry 

informed or changed 
professional or 

academic decisions. 

 

• Information is taken 

from source(s) 
without any 

interpretation/evaluati

on. 
 

• The posting uses 

information that is not 

valid, relevant, or 

reliable  

• No evidence 

of the use of 
scholarly inquiry to 

inform or change 

professional or 
academic decisions. 

 

• Information 

is not valid, relevant, 

or reliable 

Performance  

Category 

10 Points 8 Points 6 Points 4 Points 0 Points 

Application of 

Course 

Knowledge – 
Demonstrate 

the ability to 

analyze, 
synthesize, 

and/or apply 

principles and 
concepts 

learned in the 

course lesson 
and outside 

readings and 

relate them to 
real-life 

professional 

situations 
 

 

• Posts 

make direct 

reference to 
concepts discussed 

in the lesson or 

drawn from 
relevant outside 

sources;  

 

• Applies 

concepts to 
personal experience 

in the professional 

setting and or 
relevant application 

to real life.  

• Posts make 

direct reference to 

concepts discussed in 
the lesson or drawn 

from relevant outside 

sources.  
 

• Applies 

concepts to personal 

experience in their 

professional setting 
and or relevant 

application to real life 

 

• Interactions 

with classmates are 
relevant to the 

discussion topic but 

do not make direct 

• Posts are 

generally on topic but 

do not build knowledge 
by incorporating 

concepts and principles 

from the lesson.    
 

• Does not 

attempt to apply lesson 

concepts to personal 

experience in their 
professional setting and 

or relevant application 

to real life 
 

• Does not 

demonstrate a solid 

understanding of the 

principles and concepts 

• Posts do not 

adequately address 

the question posed 
either by the 

discussion prompt or 

the instructor’s launch 
post.   

 

• Posts are 

superficial and do not 

reflect an 
understanding of the 

lesson content 

 

• Does not 

attempt to apply 
lesson concepts to 

personal experience in 

their professional 

• Posts are not 

related to the topics 

provided by the 
discussion prompt or 

by the instructor; 

attempts by the 
instructor to redirect 

the student are 

ignored 
 

• No 

discussion of lesson 

concepts to personal 

experience in the 
professional setting 

and or relevant 

application to real life 
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reference to lesson 
content  

presented in the lesson 
 

setting and or relevant 
application to real life  

 

Performance 

Category 

5 Points 4 Points 3 Points 2 Points 0 Points 

Interactive 

Dialogue  

 
Replies to each 

graded thread 

topic posted by 
the course 

instructor, by 

Wednesday, 
11:59 p.m. 

MT, of each 

week, and 

posts a 

minimum of 

two times in 
each graded 

thread, on 

separate days. 
 

 (5 points 

possible per 
graded thread) 

 

• Exceeds minimum 

post requirements  

 

• Replies to each 

graded thread topic 
posted by the 

course instructor, 

by Wednesday, 
11:59 p.m. MT, of 

each week, and 

posts three or more 
times in each 

graded thread, over 

three separate days. 
 

• Replies to a post 

posed by faculty 

and to a peer 

 

• Summarizes what 

was learned from 
the lesson, 

readings, and other 

student posts for 
the week. 

• Replies to each 

graded thread topic 

posted by the course 
instructor, by 

Wednesday, 11:59 

p.m. MT, of each 
week, and posts a 

minimum of two 

times in each graded 
thread, on separate 

days  

 

• Replies to a question 

posed by a peer  
 

• Summarizes what 

was learned from the 

lesson, readings, and 

other student posts 
for the week. 

•  Meets expectations of 

2 posts on 2 different 

days. 
 

• The main post is not 

made by the 

Wednesday deadline 

 

• Does not reply to a 

question posed by a 
peer or faculty 

 

• Makes limited, if any, 

connections, and those 

are often cast in the 

form of vague 
generalities 

• Has only one 

post for the week  

 

• Discussion 

posts contain few, if 
any, new ideas or 

applications; often are 

a rehashing or 
summary of other 

students’ comments 

• Does not post to the 

thread 

 

• No connections are 

made to the  topic 

   Minus 1 Point Minus 2 Points Minus 3 Points Minus 4 Points Minus 5 Points 

Grammar, 

Syntax, APA  

Note:  if there 

are only a few 

errors in 

these criteria, 

please note 

this for the 

student in as 

an area for 

improvement.  

If the student 

does not make 

the needed 

corrections in 

upcoming 

weeks, then 

points should 

be deducted.  

 

Points 

deducted for 

improper 
grammar, 

syntax and 

APA style of 
writing. 

 

The source of 
information is 

the APA 

Manual 6th 
Edition 

• 2-3 errors in APA 

format. 
 

• Written responses have 

2-3 grammatical, 

spelling, and 

punctuation errors.   
 

• Writing style is 

generally clear, 
focused, and facilitates 

communication. 

 
 

• 4-5 errors in APA 

 format.  
 

• Writing responses have 4-

5 grammatical, spelling 

and punctuation errors.  

 

• Writing style is somewhat 

focused. 

• 6-7 errors in APA format.   

 

• Writing responses have 6-7 

grammatical, spelling and 
punctuation errors.  

 

• Writing style is slightly 

focused making discussion 

difficult to understand.  

• 8-10 errors in APA 

format.   
 

• Writing responses have 8-

10 grammatical, spelling 

and punctuation errors.  

 

• Writing style is not 

focused, making 

discussion difficult to 
understand. 

• Post contains greater 

than 10 errors in 
APA format.  

 

• Written responses 

have more than 10 

grammatical, 
spelling and 

punctuation errors. 

 

• Writing style does 

not facilitate 

communication.  
 

• The student 

continues to make 

repeated mistakes in 

any of the above 
areas after written 

correction by the 

instructor 
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 0 points lost 

 

   -5 points lost 

 

Total 

Participation 

Requirements 

 

per discussion 

thread 

The student answers 

the threaded discussion 

question or topic on 
one day and posts a 

second response on 

another day.  

   The student does not 

meet the minimum 

requirement of two 
postings on two different 

days  

Early 

Participation 

Requirement  
 

per discussion 

thread 

The student must 

provide a substantive 

answer to the graded 
discussion question(s) 

or topic(s), posted by 

the course instructor 
(not a response to a 

peer), by Wednesday, 

11:59 p.m. MT of each 

week. 

  

 

   

The student does not 

meet the requirement of a 

substantive response to 
the stated question or 

topic by Wednesday at 

11:59 pm MT.   

 


