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TEACHING

ELEMENTS OF TEACHING
 1 .  Faculty impart knowledge to students .

 2 .  Faculty teach in different settings, including 
classrooms and online .

 3 .  Faculty must establish and honor office 
hours .

 4 .  Faculty must review student evaluations 
and adjust their teaching accordingly .
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Chapter 2 introduced the importance of scholarly activities, in-
cluding the importance of developing a line of research, writing 

for publication, presenting your work at professional conferences, 
and obtaining grant funding to support your research. Chapter 3 
covered fulfilling the service requirements set forth by your institu-
tion. This chapter is dedicated to the scholarship of teaching. 

The Value of Teaching
Merriam-Webster (n.d.) defines teaching as guiding the studies of 
students; imparting knowledge; instructing by precepting, example, 
or experience; and causing to know something. Teaching is an im-
portant part of tenure-line faculty members’ role. Depending on the 
university, the area of teaching might be considered as important as 
the scholarly activities of writing, presenting, and obtaining grants, 
or it might be weighted as being either more or less important.

It is important to note that some universities stress the importance 
of teaching, research, and service by differentially weighting each 
area. By applying a different weight to each area, the university is 
essentially letting faculty and the public know what it values most. 
For example, some universities use a weighting scale or a percent-
age scale to determine the value of teaching, scholarship, and ser-
vice during the tenure probationary period, merit, and post-tenure 
review. Specifically, if teaching is weighted or valued more com-
pared to research and service, then teaching will receive a higher 
weight/value compared to service. Four-year and two-year universi-
ties are more likely to place a higher value on quality instruction 
and service compared to universities with a Carnegie Doctoral 
classification (2015), which place a higher value on research.

The following examples illustrate how universities weight teaching, 
research, and service differently.
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Example 1: Susan (Four-Year Carnegie Baccalaureate 
Institution)
Susan is preparing for her first promotion and tenure (P&T) 
review and needs to submit evidence related to teaching, research, 
and service. As she is developing her P&T materials, she discovers 
that teaching receives a much higher weight compared to research 
and service. In fact, her university has indicated that teaching 
is weighted at 70%, service is weighted at 20%, and research is 
weighted at 10%.

The P&T committee has developed a rating scale to assess her 
teaching, research, and service, and it places more weight on 
teaching and requires a higher rating compared to research and 
service. Susan needs to spend the majority of her time focused on 
demonstrating the innovativeness and quality of her instruction 
and student learning outcomes. She just cannot just include course 
evaluations (even if they are excellent) in her P&T materials. Susan 
needs to demonstrate how her course lectures, assignments, and 
assessments are directly linked to student learning outcomes.

Because service is given higher value compared to research, Susan 
needs to demonstrate how her professional service contributes to 
the mission of the university. Ideally, she also should demonstrate 
how her service contributes to her instruction. For example, if she 
is working at a local hospital once a week in the critical-care unit, 
she should develop case studies that are based on real situations 
or demonstrate new medical techniques she has learned in her 
courses. 

Example 2: James (Carnegie Doctoral Classification 
University)
James is completing his third year as an assistant professor at a ma-
jor university. The university values teaching and research equally, 
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while placing less value on service. He is required to develop a 
P&T notebook that includes three sections (teaching, research, and 
service).

James has known since the first year that the university P&T com-
mittees will rate each area using a Likert scale, from 1 (Poor) to 10 
(Exceptional). He must receive a rating of 7 or higher in the areas of 
teaching and research and a rating of 5 or higher in the area of ser-
vice. James needs to spend a significant amount of time demonstrat-
ing how his research informs his teaching and vice versa in his P&T 
notebook. For example, James’s area of expertise is family-centered 
care; he has published several research articles on this topic as well 
as written a book chapter.

In his P&T materials, he should show how he has incorporated his 
research into his course. For example, James links his research with 
other published research on the topic during course lectures, his 
students write several annotated bibliographies based on research 
published on family-centered care, and he requires students to read 
his chapter as part of the course readings. 

Do you know the value placed on teaching at your institution compared to the 
value placed on research and service? You should explore this issue and make 
sure you clearly understand the expectations prior to your P&T review .

How Teaching Is Evaluated
Teaching is often evaluated by using students’ course evaluations of 
faculty at the end of each term, peer-review evaluations of faculty, 
and administrative evaluations of faculty.
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Here are examples of the peer and administrative questions that 
you will be reviewed on:

• Does the instructor develop and present content consistent 
with the objectives?

• Is the instructor knowledgeable and current on the course 
content?

• Is the instructor prepared for each class?

• Does the instructor present material in an organized man-
ner?

• Does the instructor give explanations clearly, distinctly, and 
concisely?

• Does the instructor use different teaching methods?

• Does the instructor use different types of technology and/or 
teaching materials appropriately?

Often the evaluation ratings are on a Likert-type scale with 
predetermined questions. Regardless of how teaching is valued, it 
should be considered a very important aspect of your career. You 
have a great deal of knowledge and are becoming an expert in your 
area of professional practice, so it is important that you share your 
knowledge with others. The following are a few pointers regarding 
teaching and course evaluations as they relate to promotion and 
tenure:

• It is helpful to demonstrate how research and service 
enhance instruction and vice versa when developing P&T 
materials. 

• Students will often send you cards and emails compliment-
ing your teaching. Keep these in a notebook for future 
reference related to P&T and merit. 
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• It is important to be very clear in your P&T materials about 
how research and service enhance your teaching. After your 
P&T materials leave the department, it is likely that faculty 
representing other disciplines will be evaluating your teach-
ing. So, it is important to clearly demonstrate how your 
research and service enhance your classroom teaching.

• Determine how course evaluations are interpreted in your 
department, college, and university. For example, some 
universities leave it up to the department to set the criteria 
for determining whether course ratings are poor, good, 
or exceptional. It also is important to know whether your 
course evaluations must be at or above the mean for your 
department, college, or university. 

• Ratings are greatly influenced by the number of students 
enrolled in your course. Therefore, average course ratings 
can be greatly skewed by a single low rating. Say that one 
student completes a course evaluation and rates all 15 items 
on the evaluation much lower compared to other students. 
After review, the instructor finds that the student in the 
course gave her a 1 (Poor) on all items, whereas most of the 
other students in the course rated her as a 4 or 5 (Outstand-
ing) on all items. First, it is possible that the student was 
confused and thought a 1 was actually an Outstanding rat-
ing. Second, it is not uncommon to have at least one or even 
two students rate much lower compared to other students, 
no matter how solid your instruction was. Finally, indicate 
clearly in your P&T document that the course had a small 
number of students. P&T committee members often will 
scan ratings looking for outliers, so provide an explanation 
for the lower course ratings for the specific course. 
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• Always read written comments on course evaluations. Even 
if the majority of student comments are positive, develop 
a plan for addressing any negative comments. Even if you 
only receive one or two negative comments, work to im-
prove in future courses, with the goal of having all positive 
comments. Keep a record of how you respond (e.g., make 
changes to the course syllabus, revise a lecture, modify an 
exam, change your office schedule, etc.) to negative com-
ments. By demonstrating that you are responsive to student 
feedback (positive and negative), you show P&T com-
mittees that you are strongly focused on student learning. 
Finally, be sure to indicate in your P&T materials how you 
responded to negative student comments. 

Teaching Successfully in Different Settings
To be successful at teaching, you must devote time to perfecting 
it. Most faculty do not start out to be great teachers—although 
it would be wonderful if they did; instead, they perfect the art of 
teaching over time. It can be intimidating to stand in front of a 
class full of students. It can be even more frightening when you are 
teaching a difficult course or a course with tedious content. The 
good news is that most seasoned faculty have experienced difficult 
students, undesirable class times, and even some unwanted classes, 
and they will most likely be happy to share their experiences and 
give you some tips to avoid some of the same occurrences.

Although many people think it is most desirable to teach in the 
classroom face-to-face with students, education is changing. Class-
room teaching is still predominate, but online teaching or hybrid 
teaching (a combination of online and classroom) is becoming 
more and more popular and desirable by faculty and students. Per-
haps you have experienced both ways of learning during your own 
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educational path and now have developed a preference. There are 
rewards and challenges with all types of teaching; just as students 
might prefer one style to another, faculty also differ in their prefer-
ences in teaching.

The National Center for Education Statistics (2014) reported that 5 .4 million  
students took at least one online course in the fall of 2012 . The data also showed 
that graduate students were more likely to study exclusively online versus under-
graduate students . 

Teaching in the classroom may be rewarding to faculty who enjoy 
face-to-face contact with students for specific periods of time 
each week. Generally, faculty develop lectures and handouts in 
preparation for class. Faculty teaching online courses also may 
need to prepare PowerPoints to supplement video lectures and/
or readings. Depending on the course and level you are teaching, 
you might have anywhere from 10 to 200 students or more. Large 
groups of students may make it challenging for faculty to promote 
active engagement. On the other hand, small groups of students 
may not always provide enough diversity to promote good discus-
sion. Teaching in the classroom requires you to be present for a 
specific time frame each week. One positive aspect of teaching in 
the classroom is that once your class is done for the day, you are 
generally free to work on other activities, attend meetings, or hold 
office hours.

SUGGESTIONS FOR TEACHING IN THE CLASSROOM
• Begin each class with a five-minute recap of the previous class . Allow 

for one or two questions . This allows everyone in the class to begin at 
the same place .

• End each class with a two- to three-minute recap of the lecture, and 
remind students of your office hours .
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Teaching online is different than teaching in the classroom. For in-
stance, you might have students living in different time zones and 
have expectations that you are available at all times (24/7). You also 
need to have all of your lecture material, exams, and so on loaded 
in the online course program. You need to determine whether 
students are permitted to work ahead of the assignment timeline. 
Also, instructors are often expected to read all discussion-board 
entries and then respond to each student or write out a group 
response. Online teaching requires good time management and 
patience. On a positive note, you can teach online from anywhere 
and at any time. From our personal experiences, teaching online 
tends to be more work than teaching in the classroom.

• Offer different types of teaching methods and assignments (e .g ., 
lectures, case studies, group activities) to keep things exciting and to 
avoid student boredom . 

• In addition to the traditional assignments (e .g ., quizzes, exams, group 
projects, and papers), offer a variety of creative assignments (e .g ., 
video or web development, creative writing essays, interviewing a cli-
ent/patient, journaling, crossword terminology, role-playing, etc .) .

• Consider holding one-hour, weekly study sessions for the entire class .

Whether teaching an on-campus or online course, allow to students to complete 
a two- to three-question mid-term evaluation of the course . Taking care of course 
concerns midway through the semester can eliminate frustrated students at the 
end of the semester . Anecdotally, taking care of any course issues midway through 
the semester can also improve overall course evaluations .
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Hybrid courses are a combination of both classroom and online 
teaching. Some faculty believe it is the best of both teaching meth-
ods, because the instructor is not required to be in the classroom 
each week, and it allows instructors to teach from remote locations. 

All teaching delivery methods have positive and negative aspects 
to them. You might not always have the option of choosing which 
teaching delivery method you end up doing, so you will want to be 
prepared and knowledgeable about all methods.

SUGGESTIONS FOR TEACHING ONLINE
Communication is key . Because faculty tend to have to type out their responses 
to students (which can take a great deal of time), consider these suggestions to 
avoid time-consuming duplicate responses:

• Add a frequently asked questions (FAQ) sheet to your announcement 
page . Refer students to that page when FAQ are asked via email, on a 
discussion board, or during an activity .

• Offer group chats or other online group discussions so students can 
meet with you to get their questions and concerns addressed in a 
single meeting . These online group meetings will save you hours of 
typing out individual responses and give students an opportunity to 
connect the faculty member’s name with a face . 

• Consider adding a video update twice a week to your online course . 
Faculty can record a video with assignment clarifications, updates, or 
answers to student inquiries and then upload the video to the online 
course . 

• Rather than respond to each student individually, some faculty choose 
to include their answers to student inquiries and student discussion 
boards in one weekly written update . This update is then uploaded into 
an announcement at the start or end of each week . 

• The syllabus is the contract with the student, so communicate what 
your availability will be . If you do not plan to respond to students on the 
weekend, state so in the syllabus . Indicate to students that they need to 
plan their work accordingly . 
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Prepping for Your Classes
The American Faculty Association (2012) indicates that faculty 
should expect to spend two to four hours of prep time for every 
hour of class instruction. However, Wankat and Oreovicz (2000) 
believe you can prepare too much. Their recommendation for 
lecture prep time is two hours for a new lecture and 30 minutes for 
established lectures. Wankat and Oreovicz provide an interesting 
insight to lecture preparation, which is to start early to prevent a 
panic mode and to devote a specific amount of time to the crucial 
points of the lecture. It takes time to become proficient at teaching.

Don’t be afraid to ask for help or even shadow a more experienced faculty member 
to gain better insight into the teaching process . Most universities have a specific 
department that can help you design courses, better your teaching, and ultimately 
improve student course outcomes .

At some point in your teaching career, you will be asked questions 
that you may not know how to answer, or you may simply not 
know the response. Admit when you do not know something, and  
assure students you will research the answer and respond to them 
in a timely manner.

The following are a few other pointers to assist with course  
preparation:

• Incorporate real-life examples in your courses to facilitate 
understanding and interest.

• Avoiding lecturing during every class session. To maintain 
interest, vary the course activities from week to week. 

• Don’t interpret a lack of response or engagement by stu-
dents during lectures as their being unprepared or uninter-
ested. Students may be struggling to grasp concepts or just 
might be tired from studying for a major exam in another 
course. 
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• Evaluate each lecture or course session to determine 
whether there are ways you can improve and increase  
student learning. 

• Some lectures or course sessions will just be busts. It might 
be better to scratch them and start over by preparing a dif-
ferent lecture on the topic. 

• If you have a teaching assistant (TA), use him or her! Don’t 
be afraid to assign the TA sections of a lecture to teach or 
use the TA to assist in developing lectures. 

• Don’t overuse a teaching method (e.g., group discussions, 
games, guest speakers, etc.) that created high interest with 
students. If overused, students will lose interest fast and 
realize that you may be using the method to avoid prepping 
for the course. 

Establishing Office Hours
You need to set aside time for office or consultation hours, allow-
ing opportunities to meet with students enrolled in your courses 
and to provide specific student-faculty interaction. Some depart-
ments require faculty to have at least 8 hours of office time per 
week. This is something you need to inquire about and then 
establish which day or days work best for you. You might be able 
to accomplish other tasks (e.g., class preparation, answering emails, 
scheduling meetings, etc.) during this time, but it generally is a 
time specifically to meet with students. Although it might be nice 
to engage in casual conversation with students during office hours, 
this particular time should be kept more formal and tend to the 
tasks of helping students be better prepared for class, reviewing 
exam results, counseling students who are not progressing well, 
and providing encouragement.
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Weimer (2015) finds that students do not always make use of 
scheduled faculty office hours. Results of a study indicated that 
students either did or did not utilize office hours based on one of 
the following reasons:

• Faculty did not provide feedback during office hours.

• The hours and location were inconvenient.

• The course was listed as a 100 or 400 level.

• The class size was small.

• The class was required for a declared major.

• Additional or alternative office hours were offered.

• Students could alternatively contact the faculty using email.

• The course was traditional or blended.

• The faculty was perceived to be approachable or unap-
proachable.

• Information had been clearly or not clearly explained in 
class (Griffin et al., 2014; Weimer, 2015).

The points Griffin et al. (2014) provide are worthy of consider-
ation for all faculty when establishing office hours and developing 
teaching styles. Consider that you may also meet with students in 
small groups to discuss a topic or issue that pertains to all of them. 
If your office does not accommodate small groups of students, con-
sider reserving a classroom or meeting space. Keep in mind that 
the availability of technology, blackboards, or whiteboards may be 
limited, so plan accordingly. 
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SETTING OFFICE HOURS
• Set office hours . (Note: Be available two different times throughout the 

week .)

• Post your office hours in the syllabus, on your office door, and in the 
course itself (e .g ., as an announcement) . 

• Post office hours at the beginning of the semester and throughout the 
semester .

• Make it clear to students whether office hours are drop-in or whether 
they need to make an appointment . 

HOLDING AN EFFECTIVE OFFICE VISIT
• Prior to the visit, communicate how much time you are willing to give to 

each student . For example, if your office hours indicate one-hour avail-
ability, then it makes sense that each student should be given a limited 
amount of time to accommodate multiple students . So, in this example, 
offer each student 10 minutes . 

• Communicate with students that they need to come prepared . Students 
should have their questions written out (sending them to you prior to 
the office meeting is even better) . 

• Set a good example . If a student schedules a visit, you should be punc-
tual and begin the meeting on time . 

• Ask the student how many questions he or she has . If the student has 
one or two easy questions, then go through each one . If the student has 
more complicated questions, prioritize them . Address as many as you 
can in the time period, and then schedule another time to meet .

• Have a blackboard or whiteboard available to illustrate examples to the 
student .

• Have the course textbook available to guide the student to specific 
readings or examples .
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Dealing With Sensitive Issues
If you are meeting to discipline a student or to discuss a sensitive 
subject, always have another person present at the meeting. This is 
for your protection as well as the student’s. You may also want to 
keep the office door open when appropriate for safety reasons and 
set an established time limit for the meeting. If the meeting needs 
to be confidential, meet in a conference room instead of your of-
fice. Other students and faculty will often stop by or wait outside 
your office door if they know you are meeting with a student. If 
a difficult situation escalates to the point that the student is out 
of control, it may be best to stop the meeting and reschedule for 
another time.

• At the end of the meeting, physically hand the student something . This 
simple gesture says, “You are important to me, and I am giving this 
information to you .” For example, offer your business card for future 
contact, a previously developed “how to study for my class” tip sheet, or 
a worked-out example of the problem .

• Script a closing statement . This might sound funny, but practicing how 
to end a student meeting is important and can keep you on schedule . 
You want to be available to as many students as possible, but you don’t 
want the student to feel rushed . One example is, “That is all the time 
that we have today . Have I provided clarification to your questions?”

• If the student needs more time, schedule another meeting before he or 
she leaves . 

• Prior to ending the session, give positive praise . Students are often in-
timidated by faculty and avoid reaching out, so it is important to make a 
student feel at ease . For example, state, “Thanks for stopping by to get 
your questions answered . I am impressed that you took the initiative .” 
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The following are some additional pointers for meeting with dif-
ficult students or disciplining students:

• If you are going to have another faculty member meet with 
you and the student, be sure to let the student know this 
before the meeting.

• Have copies of policies and procedures or university links 
on your computer readily available so you can review them 
with the student. Make sure you have reviewed university 
policies and procedures before meeting with the student. 

• If you are meeting with a student via FaceTime, Skype, or 
phone, it is important to ask whether anyone else is present 
on the other end before starting the meeting. Also, it is im-
portant to be aware that students can record most electronic 
video sessions. 

• Always follow up on what was discussed with a short email, 
and indicate at the end of the meeting that you will be send-
ing the student a short email summarizing the meeting. 

Clinical or Practicum Requirements
Some faculty are teaching courses that have clinicals or practicum 
requirements in addition to in-class and online instruction. Faculty 
who have courses with clinicals or practicum components need to 
balance their time to meet their other commitments of teaching, 
scholarly writing, and service. You might need to make adjustments 
to time dedicated to writing and research to accommodate the 
supervision requirements of clinicals. However, being assigned to 
clinicals may also provide opportunities for research.
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Clinicals are courses that a student must complete to meet two 
different, yet related, requirements. Clinical courses have a didac-
tic (e.g., lecture) component and a clinical requirement (e.g., 90 
in-hospital hours). Faculty assigned these types of courses have to 
balance the additional stress and time commitment of traveling to 
and from the clinical site. In addition to the the time spent at the 
clinical site, time will be spent on clinical preparation and student 
clinical assignments. 

Graduate-level courses have practicum requirements. Students 
complete practicum hours, a type of capstone for graduate stu-
dents, in order to meet the requirements of the specific depart-
ment and of the graduate school. These practicum hours are 
completed at a specific site, depending on the degree. Sites could 
include a university, acute-care hospitals, physician clinics, or even 
community-based facilities. Nursing practicum hours are generally 
limited to one semester, but the number of hours can range widely. 
For example, in certain nursing concentrations (e.g., leadership or 
education), practicum hours may 
be as few as 180 for the semester. 
Yet for a Nurse Practitioner (NP) 
degree, the practicum hours could 
be 600 to 900. Faculty must adjust 
their schedules to accommodate the 
added supervision for practicum 
courses.

Clinical and practicum courses 
are not isolated to nurs-
ing . Psychology, education, 
engineering, etc ., all have such 
requirements . Consider the 
added responsibility when mak-
ing your calendar and planning 
your schedule . 
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Making the Most of Student Evaluations
If you teach, students will likely complete evaluations of your 
teaching and lectures. Each university has a requirement for 
student evaluations of faculty, including the type and number of 
questions asked. The evaluations are anonymous. Faculty gener-
ally receive a copy of the evaluations at the end of each term. The 
intent of evaluations is to provide feedback to faculty for course 
improvement and or faculty teaching style. However, students are 
not always nice when providing feedback and may also include 
personal attacks on the faculty. Take 
heart: Many faculty experience this,    
and although negative comments 
are hurtful, you will survive.

You might be inclined to not read the evaluations, but you really 
should read them with an open mind. If there is constructive feed-
back provided that you can carefully consider for making changes, 
then do so. We can all do some things better. Keep in mind, 
though, that some things are out of your control. If you are read-
ing the same types of criticism year after year, then you really may 
need to make changes in your course or teaching style. You might 
also want to seek help from more experienced faculty to improve 
your teaching and/or course.

RESEARCH IDEAS AT CLINICAL SITES
• Interprofessional networking at clinical sites is important . 

• Identify clinical needs that could be further researched .

• Identify gaps in research when investigating clinical issues .

• Communicate your interests to colleagues at the clinical sites, and 
reach out to others who share similar interests .

• Learn the clinical sites’ Internal Review Board (IRB) process . 

See Chapter 11 for more 
information about how to deal 
constructively with negative 
student evaluations .
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Faculty pursuing the tenure process are generally required to  
obtain at least an average rating on all teaching evaluations 
throughout the probationary period. Not everyone agrees with  
using student evaluations of faculty 
as part of the tenure process. Fla-
herty (2016) believes that student 
evaluations of faculty are unreliable, 
show biases, and create a culture 
of grade inflation to obtain higher 
evaluation scores.

Regardless of how faculty feel about being evaluated by students, it 
is a long-standing practice that will probably not go away any time 
soon. Consider that you will not be able to please all students all 
the time, nor should you. Your job is to teach them what you know 
and prepare them for the workplace. Students might not realize 
how much they were taught or how valuable the teaching was until 
they have graduated and are using what they have learned. Your 
focus should be on simply doing the best you can at the time you 
are doing it, seeking help when needed, and continually making 
updates and changes that improve your overall teaching and the 
experience for the students.

Because teaching is a very 
important aspect of the tenure 
process, student evaluations 
may (and most probably will) 
be used as part of the tenure 
evaluation process .

SUGGESTIONS ON HOW TO ENHANCE TEACHING 
• Review course evaluations to identify strengths and weaknesses (each 

semester), looking for consistent themes .

• Review student-written comments for specific themes, and develop a 
plan to address them in future courses . 

• Request a senior faculty (who has an excellent history in teaching) to 
observe your course and provide informal recommendations .

• Observe other instructors (known to have excellent teaching evalua-
tions), and schedule other classroom observations .
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• Have two or three other faculty review your course syllabi, course 
assignments, exams, and course instruction and provide informal 
feedback .

• Conduct an informal anonymous course evaluation at mid-term that 
includes open-ended questions .

• Be sure to provide timely and constructive feedback on all assignments, 
even if you utilize grading rubrics .

• Email students at least one or two times per week to provide reminders 
of upcoming assignments, including helpful tips, and to indicate acces-
sibility (e .g ., available by email, Skype, phone) .

• Reach out to students who are struggling in your course, and provide 
opportunities for them to work with you .

• Consider adding a study session outside the class’s instructional time .

• Take advantage of any university training to improve your instruction . 

• Have a strong understanding of university policy related to plagiarism 
and academic dishonesty .

• Have a strong understanding of university support services (e .g ., writing 
lab, student disability services, supports for culturally and linguistically 
diverse (CLD) individuals, etc .) .

• Consider incorporating a variety of assignments that meet the needs 
of different types of learners in your course (e .g ., quizzes, developing 
presentations, speeches, case studies, and so on) .

• Include fun activities within the course to facilitate learning and offer 
students the ability to be creative (e .g ., puzzles, group projects) . 
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Chapter Checkup

 ❑ Do I have an understanding of how teaching is weighted at my  
university?

 ❑ Do I understand the different ways to approach teaching in the  
classroom versus online?

 ❑ Have I established office hours?

 ❑ Have I considered the time commitment of clinicals or practicum 
courses and adjusted my schedule accordingly?

 ❑ Do I understand the importance of student evaluations?

 ❑ Do I have a full understanding of how to adjust my teaching based on 
my student evaluations? 

 ❑ Do I have a clear understanding of how to prepare for class? 
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