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Background

Research has indicated that Lesbian, Gay, Bisexual and 

Transgender (LGBT) patients are not always satisfied with their 

health-care experiences due to the limited training received by 

the healthcare professionals caring for them. 

Despite the recommendations of 

the United States administrative, 

governmental, and accrediting 

stakeholders, health-care 

providers, care facilities, and 

education institutions continue to 

exhibit reluctance with concerning 

integrating LGBT issues into their 

practice, policies, curricula, 

textbooks, and syllabi. 

AIM: The purpose of this study was twofold: To explore 

nursing educator and student knowledge regarding the 

specific obstetrical health care needs of the LGBT 

community and to review content in current nursing 

educational tools specifically in regards to the obstetrical 

health care needs of the LGBT community.

Conclusion:

These data showed that currently, there are minimal to absent LGBT 

content in obstetrical nursing curricula in this Associate Degree Nursing 

Schools in the Northeastern State of United States. This lack of 

identification of topic in texts, curricula and syllabi are significant because 

RN testing does not have the topic as part of the test content outline so 

there may be no change until the NCSBN/NLN make it part of the basic 

test- NCLEX. 

Results indicated that nursing faculty is not knowledgeable about LGBT 

obstetrical health issues and lack the knowledge of how to incorporate 

LGBT issues into the curriculum “Faculty 7, declared “I thought sexual 

orientation and sexual identity means the same thing…You see what I 

mean, how can I teach something I do not know? I tell you, these 

terminologies need to be in the textbooks.” This interviewee concern is 

significant because the inclusion of the LGBT health issues will be highly 

dependent on the comfortability, knowledge and skill of the nursing 

faculty.

Overall, this study indicated that there is a need for inclusion of LGBT 

health issues in the Associate Degree Obstetrical curriculum in this 

United States Nursing School.

Material Estimated lines Lines with LGBT 

content

Estimated illustrations 

(%)

Illustrations 

with LGBT 

content (%)

Textbook 38,240 54 (0.14%) 300 0

Syllabus 1,400 0 0 0

Curriculum 630 0 0 0

Lecture lesson plan 624 1(0.16%) 0 0

Clinical lesson plan 210 0 0 0

Note: LGBT = Lesbian, gay,  bisexual  and transgender

Results

Participants Content analysis of Obstetrical-Nursing Materials

Suggestions for future research: 

 Examine how the LGBT population is represented and portrayed the in 

the baccalaureate obstetrical curricula, textbook, and syllabi in the 

Southern regions of the United States.Data Analysis Coding

Codes Sub-Codes 

1. Integration 1.1. Limited knowledge 

1.2. Uncomfortable/Inexperienced 

1.3. Lacked teaching resources

2.Representation 2.1 Not in textbook                                                                                         

2.2 Unfairly represented 

2.3 Modify curriculum 

3. Perceptions 3.1 Unsocialized/Unprepared 

3.2. Stigmatized 

One student mentioned 
that,”… in nursing school, 
we do not talk about the 

population in our 
classrooms and clinical. It is 

as if it is a taboo or a 
secret.” 

Student 4, commented, 
“I have no knowledge that 

they have obstetric 
issues…I mean can they get 

pregnant? I guess they 
have HIV and STDs.” 

Student 5 confirmed this, “I 
remember a student asked 

a professor a question 
about LGBT and the 

professor turned red and 
stared stammering. It was 

so funny!” 

DISCREPANT INFORMATION

A faculty stated “The lifestyle is not clear to me. I have limited 
information about the population…I can understand and even teach 

about the gays, the lesbians and even the bisexuals, but the 
transgender lifestyle is an abomination practice …we do not need to 

promote the lifestyle by teaching it to our students…I know 
everybody is now making a big deal about it” 

According to Stu_8, “I do 
not know anything about 
LGBT in OB. I took OB last 

semester; nothing was 
mentioned in class about 
them. Even the textbooks 

do not talk about them. …”. 

A faculty stated, “I need 
some training on how to 

introduce the topics 
without disrupting my class 
or straying off-course from 

the curriculum.”

Interview Excerpts

Table 2: Demographics of  faculty participants 

Total number of faculty participants (7) Percentage 

(%)                                                            

Years Teaching 

1-5 43% 

6-10 29% 

11-15 14% 

>15 14% 

Years at study site 

1-5 43% 

6-10 14% 

11-15 29% 

>15 14% 

Drafting of the obstetrical curriculum and syllabi 

Yes 86% 

No 14% 

Classroom or clinical teaching of obstetrical curriculum 

and syllabi 

Both 57% 

Only classroom 29% 

Only clinical 14% 

Highest degree 

Masters 71% 

Doctorate 29% 

Less than Masters 0% 

Gender 

Male 29% 

Female 71% 

Other 0% 

Age 

30-39 14% 

40-49 57% 

50-59 15% 

60-69 14% 

Table 1: Demographics of Student  

Participants 

Total number of students  

participants (8) 

Percentage 

(%)                                                            

Years at the study-site (semesters) 

3 50% 

4 38% 

>4 13% 

Semester took obstetrical nursing

3rd Semester 63% 

4th semester 38% 

Highest degree 

High school 38% 

GED 25% 

Associates 25% 

Bachelors 13% 

Gender 

Female 63% 

Male 25% 

Other 12%

Age (yrs) 

20-25 62% 

26-30 13% 

31-35 25% 

Method: This study employed a qualitative, intrinsic single, 

cases study research method. A purposeful, criterion sample 

of faculty and students at a community nursing school in a 

Northeast urban city in United States were recruited. 

Interview data were collected from Associate Degree 

Program seven obstetrical faculty members and eight 

obstetrical students. The interview process used an open-

ended question interview protocol developed by the 

researcher. The data were analyzed by theme analysis and 

constant comparison, including coded data from individual 

interviews and document analysis. The implementation of 

manual coding and data extraction of the interview data was 

supported by statistical computer software AQUAD 7. 
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