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First	   year	   students	   in	   a	   BSN	   program	  
enrolled	   in	   an	   	   “Introduc8on	   to	   Nursing”	  
course	  were	  required	  to	  read	  a	  book	  8tled	  
"I'm	  Here:	  Compassionate	  Communica8on	  
in	  Pa8ent	  Care"	  by	  Marcus	  Engel.	   
 
The	  students	  were	   required	   to	   	   reflect	  on	  
Engel's	   experiences	   as	   a	   pa8ent	   and	  
d i s c u s s	   h ow	   n u r s e s	   c a n	   b eKe r	  
communicate	   with	   their	   pa8ents.	   This	  
reflec8on	   was	   wriKen	   up	   as	   a	   leKer	   and	  
emailed	  to	  Engel.	  
 
Students	   were	   required	   to	   answer	   the	  
following	   ques8ons	   in	   their	   reflec8on	  
leKers:	  	  
How	  would	  you	  have	  treated	  Marcus	  if	  you	  
were	  his	  nurse?	  
	  
	  Do	  you	  see	  yourself	  as	  Barb,	  RN	  or	  would	  
you	  have	  a	  different	  approach?	  
	  
What	   do	   you	   think	   about	   his	   advice	   to	  
n u r s e s	   a n d	   o t h e r	   h e a l t h	   c a r e	  
professionals?	  	  
	  
Discuss	   how	   the	   book	   impacted	   you	   in	  
some	  way.	  	  
 
202	   reflec8on	   leKers	  were	   analyzed	  using	  
thema8c	  analysis.	  	  
	  
Trustworthiness	   of	   the	   study	   was	  
maintained	  with	  an	  audit	   trail,	  bracke8ng,	  
and	   a	   detailed	   descrip8on	   of	   the	  method	  
and	   analysis,	   which	   was	   reviewed	   by	   an	  
independent	  researcher.	  	  
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As	  a	  college	  freshman,	  Marcus	  
Engel	  was	  blinded	  and	  nearly	  killed	  
aXer	  being	  struck	  by	  a	  drunk	  driver.	  
“I’m	  Here:	  Compassionate	  
Communica8on	  in	  Pa8ent	  Care”	  
was	  wriKen	  to	  share	  his	  
experiences	  with	  health	  care	  
professionals,	  specifically	  nurses.	  
	  
There	  is	  a	  paucity	  of	  research	  
literature	  examining	  how	  nursing	  
students	  are	  educated	  about	  
compassionate	  care.	  	  How	  does	  
one	  learn	  about	  compassion	  other	  
than	  living	  through	  an	  experience?	  	  
	  
	  

Students	  and	  nurses	  learn	  about	  
compassionate	  care	  while	  listening	  to	  
pa8ents’	  stories.	  
	  
Reflec8on	  on	  pa8ent	  stories	  promotes	  
compassion,	  empathy	  and	  respect.	  
	  
Literary	  Pedagogy:	  a	  method	  of	  using	  
fic8onal,	  biographical	  or	  
autobiographical	  books	  in	  order	  to	  
teach	  students	  about	  a	  par8cular	  topic	  
or	  concept.	  Useful	  in	  nursing	  
educa8on,	  but	  lack	  of	  research	  on	  this	  
teaching	  strategy.	  
	  
(Cur8s,	  Horton	  &	  Smith,	  2012;	  Sakalys,	  
2012)	  

Qualita8ve	  Descrip8ve	  
	  
Purpose:	  to	  understand	  first	  year	  nursing	  students'	  
percep8ons	  of	  compassionate	  care	  and	  the	  role	  of	  a	  
nurse	  while	  caring	  for	  pa8ents.	  	  A	  second	  purpose	  of	  
this	  study	  was	  to	  explore	  how	  the	  use	  of	  literature	  in	  
nursing	  educa8on	  can	  transform	  nursing	  student	  
learning	  about	  compassionate	  care.	  
	  
Research	  Ques8on:	  How	  does	  using	  literature	  to	  
teach	  first	  year	  nursing	  students	  about	  
compassionate	  care	  transform	  their	  percep8ons	  
about	  compassionate	  care	  and	  the	  role	  of	  the	  nurse?	  
	  
IRB	  approval	  obained	  from	  researcher’s	  university.	  
Reflec8on	  leKers	  from	  students	  u8lized	  as	  pre-‐
exis8ng	  data;	  therefore,	  no	  informed	  consent	  
obtained.	  	  

Major	  Theme	  1	  –	  Lessons	  about	  Compassion	  through	  
Literature	  
	  
New	  awareness	  of	  pa8ent	  experience	  despite	  having	  no	  
clinical	  experience	  
	  
Understanding	  of	  the	  role	  of	  a	  nurse	  in	  pa8ent	  care	  
	  
“Your	  book	  was	  able	  to	  touch	  me	  on	  a	  personal	  level	  
and	  educate	  me	  on	  what	  a	  nurse	  should	  and	  should	  not	  
do....	  That	  is	  something	  a	  textbook	  will	  not	  be	  able	  to	  
teach	  me.”	  	  
	  
Major	  Theme	  2	  –	  Changing	  Personal,	  Professional	  and	  
Educa?onal	  Perspec?ves	  
	  
Nearly	  all	  of	  the	  students	  wrote	  about	  their	  personal,	  
educa8onal	  and	  professional	  transforma8ons.	  	  
	  
“Your	  story	  was	  incredibly	  upliXing	  and	  inspiring	  and	  I	  
sincerely	  felt	  privileged	  to	  read	  a	  story	  as	  powerful	  and	  
true	  as	  yours.”	  
	  
“The	  book	  impacted	  me	  because	  it	  brought	  to	  my	  
aKen8on	  some	  of	  the	  reasons	  why	  I	  became	  interested	  
in	  the	  field	  of	  nursing.”	  	  
	  
Major	  Theme	  3	  –	  Connec?ng	  to	  the	  Story	  on	  a	  Personal	  
Level	  
	  
Discussion	  of	  personal	  tragedies,	  hospitaliza8ons,	  
illness.	  
	  
About	  two	  years	  ago,	  I	  lost	  my	  dad	  due	  to	  a	  fatal	  
motorcycle	  accident.	  When	  my	  mom	  got	  that	  phone	  
call,	  and	  watching	  her	  collapse	  to	  the	  floor,	  is	  a	  sight	  
that	  will	  never	  leave	  my	  head.	  The	  only	  thing	  that	  saved	  
me	  from	  that	  night	  was	  the	  nurse	  who	  took	  care	  of	  my	  
dad.	  Having	  her	  comfort	  us	  and	  tell	  my	  family	  that	  he	  
did	  not	  suffer	  made	  it	  seem	  like	  it	  was	  a	  blessing.	  
	  
	  

Transforma8ve	  Learning	  Theory	  (Mezirow	  
1994,	  1997,	  2000)	  was	  linked	  to	  the	  data	  
in	  this	  study.	  
	  
Students	  prior	  beliefs	  and	  values	  regarding	  
the	  profession	  of	  nursing,	  pa8ent	  care	  and	  
educa8on	  were	  transformed	  in	  a	  posi8ve	  
manner	  by	  reading	  Engel’s	  story.	  
	  
Cri8cal	  reflec8on	  on	  their	  beliefs	  and	  
values	  was	  key	  and	  guided	  the	  students’	  
metamorphosis.	  

Literary	  pedagogy	  and	  reflec8on	  are	  
useful	  tools	  in	  teaching	  nursing	  
students	  across	  the	  curriculum.	  
	  
Books,	  narra8ves,	  stories,	  or	  blogs	  can	  
be	  u8lized	  in	  the	  classroom	  to	  engage	  
students	  in	  the	  affec8ve	  domain.	  
	  
Reflec8on	  promotes	  cri8cal	  thinking.	  
	  
Pa8ents’	  stories	  can	  promote	  a	  deeper	  
sense	  of	  compassion	  and	  empathy,	  
leading	  to	  higher	  quality	  pa8ent	  care.	  
	  
Future	  research	  includes	  having	  
students	  read	  this	  book	  in	  the	  first	  
year	  and	  again	  in	  the	  fourth	  year	  of	  
the	  curriculum,	  measuring	  compassion	  
to	  compare	  the	  two	  groups.	  
	  
(Dreifuerst,	  2012;	  Ganzer	  and	  
Zauderer,	  2013;	  McMillan-‐Coddington,	  
2013;	  Parker	  and	  Myrick,	  2010)	  
	  
	  
	  


