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Abstract 

Students of color who attend predominately white institutions have reported experiencing racism, 

discrimination, or racial microaggression which has led to physiological, psychological, or 

behavioral stress responses coined as racial battle fatigue (RBF), a newer term describing these 

effects. This project sought to understand students of color's experiences of RBF through a focus 

support group while formulating coping mechanisms to assist students of color who may face 

RBF to build resiliency. The focus support group discussion concentrated on three main themes: 

Racial Battle Fatigue Awareness, Racial Battle Fatigue Experience, and Coping and Racial 

Battle Fatigue.  Results from this study sought to increase awareness of RBF to improve support 

and resources. Awareness of RBF was significantly increased in the participant (50%, n = 1) 

after the completion of the focus support group. 

 Keywords: Racial microaggression, racial battle fatigue, students of color experience at 

predominantly white institution, racism, effects of racism in students of color  
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The Effects of Racial Battle Fatigue in Students of Color: Increasing Awareness and 

Improving Coping Skills 

Racial microaggression has been linked to negative mental health, poor academics, and 

overall racial trauma in students of color (Williams et al., 2020).  The phenomenon of racial 

battle fatigue (RBF), which describes the physiological, psychological, and behavioral responses 

to racism or racial microaggressions in People of Color, also has an impact on students of color. 

(Goodwin, 2018). The impact of RBF was examined through a focus support group to investigate 

the experiences of students of color at a predominantly white institution, to increase awareness of 

RBF and its stressful effects, and provide coping skills to assist in alleviating these stressors.  

Overview 

Problem Description    

Historically rooted in the United States, racism has become a public enemy that is 

causing cumulative effects on its victims: People of Color (POC). These effects have been 

documented and even termed racial battle fatigue (RBF) by Critical Race Theorist William 

Smith (2011). Although a newer phenomenon, racial battle fatigue is a term used to describe the 

physiological, psychological, and psychosocial responses that POC experience as a result of 

racism. Smith described RBF as a “public health and mental illness” (Goodwin, 2018), which 

could pose a risk to the health of POC.  

 College students of color, especially those studying in a predominantly white institution, 

have been found to suffer from racial battle fatigue, leaving these students without the proper 

support or resources to deal with their stress responses (Hardwood et al., 2018). The problem 

statement that guided this project was, “Among healthcare professional students of color 

(undergraduate and graduate) facing racial battle fatigue (RBF) at a predominantly white private 
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college, how does a focus support group increase awareness, improve understanding of their 

experience, and the use of coping skills to build resiliency from the psychological, physiological, 

or behavioral effects of RBF?” 

The results from this project provided an understanding of how students of color 

responded to the stress of RBF while attending a predominantly white institution as well as 

establishing support and resources to foster resiliency and improve mental, physical, and 

psychological health.  

Available Knowledge 

Understanding Racial Battle Fatigue and the Negative Consequences 

Racism has afflicted many People of Color (POC) for centuries, presenting itself in 

various ways that have been found to have a cumulative effect. The term “People/Person of 

Color” has been used to describe racial-cultural groups that include, Black/African, Latinx, 

Asian/Pacific Islanders, and Native-Indigenous, within the United States (Kirkinis, 2018). People 

of Color have been historically marginalized and subjected to discrimination and racism, which 

could lead to the effects of racial battle fatigue (Hardwood et al., 2017). 

Racial battle fatigue (RBF) is the term created by William Smith, a Critical Race 

Theorist, to describe these effects that interfere in the lives of POC. Smith et al. (2011) originally 

focused on African American men’s experience with racism in America and the impact it has on 

their lives; racial battle fatigue now includes all People of Color and is defined as: 

An interdisciplinary theoretical framework that considers the increased levels of 

psychosocial stressors and subsequent psychological (e.g., frustration, shock, anger, 

disappointment, resentment, hopelessness), physiological (e.g., headache, backache, 

"butterflies," teeth grinding, high blood pressure, insomnia), and behavioral responses 
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(e.g., stereotype threat, John Henryism, social withdrawal, self-doubt, and a dramatic 

change in diet) of fighting racial microaggressions in mundane, extreme, environmental 

stress (MEES) (p. 68). 

Smith developed this concept after conducting his study of educated African American 

men and the burden from “oppressive systemic conditions of racism” which resulted in increased 

psychological, physiological, emotional, or behavioral stress responses in these men. Since this 

2011 study, current studies have sought to describe racial battle fatigue and its effects on 

multiple populations including college students of color. 

Racism and Racial Microaggression Impact 

Ingram and Wallace (2018) define racism as “beliefs, attitudes, institutional 

arrangements, and acts that tend to denigrate individuals or groups because of phenotypic 

characteristics or ethnic group affiliation” (p. 81), which is a common root cause seen in racial 

battle fatigue. Racial microaggression, a less overt form of racism, has also been described  

as a catalyst for RBF. Considered subtle, racial microaggressions range from hostile 

communication or racial insults to non-inclusive environments and have a powerful impact on 

the lives of POC. These constant attacks produce psychological, physiological, and emotional 

distress as a result of racial battle fatigue (Husband, 2016).  

Enduring racism is the negative influence behind racial battle fatigue. Multiple forms of 

racism, including individual racism, institutional racism, cultural racism, structural racism, police 

violence, and racial microaggressions are the focus of one study that examines the stress caused 

by racism in minority college students (Ingram & Wallace, 2018). This study and similar studies 

revealed how racism and racial microaggressions have a significant impact on POC, resulting in 

stress responses from racial battle fatigue. 
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The Effects of Racial Battle Fatigue 

Chronic exposure to racism or racial microaggressions has resulted in poor health 

outcomes with consequential effects of physiological, psychological, behavioral, and emotional 

distress as contributors to racial battle fatigue (Franklin, 2019). Physiological responses from 

participants in several studies included headaches, sleep disturbances, exhaustion, and 

hypertension (Franklin, 2019).  

Racialized experiences have also led to psychological and emotional responses in POC 

suffering from RBF and including anger, frustration, or other mental disturbances (Kirkinis et al., 

2018). Hernandez and Villodas (2019) report the emotional and physiological strain on Latina/o 

students exposed to environmental “racial stress” and the constant use of defense mechanisms, 

including suppressing coping strategies from denial of racialized experiences or refusal to 

address negative emotions, to cope or defend against racial microaggression. Overall, these 

studies correlate a range of unhealthy symptoms experienced in People of Color from continual 

exposure to racism and racial microaggressions.  

College Students and Racial Battle Fatigue 

Racial battle fatigue has a profound effect on People of Color, with significant effects 

found in college students of color who are exposed to racism and racial microaggressions. 

Hernandez and Villodas (2019) found that Latina/o college students suffered racial 

microaggressions ranging from stereotypes and being treated as "foreigners" or "criminals", or 

“lacking intellectual” and the feeling of inferiority from microaggressions, triggering physical 

and psychological distress.  

A similar study examined African American and Mexican American college students 

who attended a predominantly white institution, and their effects from racial microaggression 
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(Franklin, 2019). This study revealed that African American college students had significant 

psychological and behavioral stress from racial microaggressions, whereas Mexican American 

college students had significant physiological and psychological stress. These responses from 

exposure to racism and racial microaggressions were shown to play a role in poor academic 

performances, increase in drug or alcohol use, and overall poor coping mechanisms (Franklin, 

2016).  

Coping with the Effects of Racial Battle Fatigue 

In studies addressing RBF on college campuses, a suggestion for coping included the 

creation of an inclusive environment with supportive and diverse staff, training staff and students 

on cultural competence, and acknowledging that racism is a problem that does affect students of 

color (Ingram and Wallace, 2018). Receiving emotional support and practicing self-care were 

also recommended (Okello et al., 2020). In addition, Franklin (2016) found that social support 

networks, the development of cross-racial programming, multicultural centers, or affinity groups 

could be utilized as a coping mechanism to overcome racial battle fatigue experienced by college 

students of color. Taken together, Ingram and Wallace (2018) findings support the use of a focus 

support group for increasing awareness of RBF, recognizing its effects, and building resiliency. 

Research has found that the role of external or environmental factors such as social resources 

(e.g., focus support group), could restore balance and build resiliency during stressful encounters 

(e.g., microaggression, racism, RBF) and prove to be beneficial in maintaining optimal mental 

and physical health (Chmitorz, et al., 2018). 

Conclusion 

 Racial battle fatigue is a newer concept that has significant, negative health implications 

for People of Color; however, limited studies exist on effective coping mechanisms. The 
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cumulative effects of racial battle fatigue as a result of exposure to racism and racial 

microaggressions during childhood and into adulthood are timely areas of potential study. 

Studies are needed on supporting People of Color experiencing stressors and how resiliency may 

be achieved so that health, productivity, and overall quality of life may be restored.  

Rationale 

Exposure to microaggression has been found to have a substantial impact on the lives of 

People of Color (POC), potentially affecting their overall health. Ingram and Wallace (2018) 

supported these findings revealing the association between racism and microaggression 

contributing to health disparities or poorer health outcomes in individuals of color with 

significantly higher levels of stress. Repeated exposure to stress-related situations could have a 

significant impact on the mental health of individuals. Coping with stress could have the 

potential to improve mental health and health outcomes in those facing racial battle fatigue.  

This project was guided by the Iowa Model Evidence-Based Practice framework and 

examined how a focus support group could provide students of color facing racial battle fatigue 

with increased awareness, and improve their understanding of the psychological, physiological, 

or behavioral effects that they may experience while offering coping skills to assist in optimal 

functioning during stress-related occurrences.  

According to the Iowa Model Collaborative (2017), the Iowa Model is an established 

framework utilized as a blueprint for the implementation of evidence-based practice. The first 

step in the Iowa Model was identifying triggering issues or opportunities, which led to the 

purpose or rationale for a project (Iowa Model Collaborative, 2017). Racism and racial 

microaggression have been found through research to contribute to cumulative effects seen in 

racial battle fatigue, which could have an impact on the overall well-being of People of Color, as 
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the triggering issue. Since racism and racial microaggressions have been identified as the cause 

of RBF, the second step in the Iowa Model was assembling, appraising, and synthesizing the 

body of evidence (Iowa Model Collaborative, 2017). Evidence that emphasized the effects of 

RBF and strategies used to cope with the stressful response of racism or racial microaggression 

were identified and synthesized through research articles.  

After examining research articles, designing, and piloting the practice change was the 

third step of the Iowa Model (Iowa Model Collaborative, 2017). This step included collecting 

baseline data, implementing the intervention, and evaluating and analyzing the data collected 

(Iowa Model Collaborative, 2017). A pre-intervention survey that was distributed to participants 

provided a baseline assessment of symptoms associated with stress, or racial battle fatigue, and 

the knowledge or awareness of RBF in students of color. The intervention was a focus support 

group that provided participants with increased awareness of RBF, improved their understanding 

of experiences associated with RBF, and provided coping skills for managing RBF-related stress. 

A follow-up post-intervention survey was collected to quantify the effectiveness of the 

intervention.  

The final step of the Iowa Model integrates and sustains the practice change such as 

“hardwire change into the system” or “identifying and engaging key personnel” (Iowa Model 

Collaborative, 2017). The objective of the intervention or focus support group is to increase 

awareness of racial battle fatigue and improve affected students’ understanding of their 

experience associated with RBF. In addition, the intervention provided an opportunity for open 

discussions about racism and racial microaggression and the effects on students of color, 

especially in predominantly white institutions.  
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The data collected from this study could be useful in organizational change and 

recognizing that racial battle fatigue does have a significant impact on POC, particularly college 

students of color. The Iowa Model framework was utilized as a conceptual framework examining 

the relationship between racial battle fatigue from exposure to racial microaggression and 

racism, and the efficacy of the focus support group to improve psychological, psychosocial, or 

physical health in POC.  

Purpose 

The purpose of this project was to determine the effect of a focus support group to 

increase awareness, use of coping skills, and improve participants' understanding of their 

experience of the psychological, physiological, or behavioral effects of RBF, through open 

discussion among students of color who may face RBF. 

Methods 

Context 

Participants in this project were students currently enrolled as graduates or 

undergraduates at a private college and who identify as a “Person of Color.” Situated in the 

Midwest, this private college offers nursing and allied health programs from an associate degree 

to doctoral level, with an enrollment of 1,212 students in 2020 (Office of Institutional 

Effectiveness, 2020). According to the Office of Institutional Effectiveness (2020), 80.6% of 

enrolled students are white, and 17% are students of color. Approval for conducting the project 

at this location was obtained. 

Intervention 

Findings from the literature suggest that racial battle fatigue is caused by the effect of 

racism and racial microaggression, which may lead to physiological, psychological, or 
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behavioral responses in People of Color (Husband, 2016). The intervention, a focus support 

group, sought to understand RBF in students of color and the cumulative effects it may have on 

healthcare professional students at a predominantly white college. Participants were recruited 

through flyers with a QR code providing a direct link to the survey and student-only emails that 

were sent by designated faculty. These recruitment materials described the study and invited 

participants to complete an online, pre-intervention survey consisting of fourteen questions that 

focused on demographics, awareness, experiences from RBF, and coping mechanisms utilized (if 

any).  

 The one-time, sixty-minute focus support group took place virtually on Zoom to 

accommodate all current Centers for Disease Control and Prevention guidance and local health 

measures. A ten-minute PowerPoint presentation introduced racial battle fatigue which initiated 

the topic of discussion. The investigator then led the discussion by utilizing open-ended 

questions that prompted dialogue about experiences of racial battle fatigue and possible triggers 

that caused stressful responses. The open discussion continued for forty minutes to allow the 

participant to express their experience and the effect RBF had on them as a student of color at a 

predominantly white institution. Designated during the last ten minutes of the focus support 

group, the investigator discussed coping mechanisms and strategies researched in literature to 

assist in building resiliency. Collected two weeks following the completion of the focus support 

group, the post-intervention survey obtained data relating to the participant’s awareness, 

experience, and effects of RBF, coping skills utilized, and the effectiveness of the focus support 

group. The participants received an email asking them to follow a link to complete this. 
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Study of the Intervention 

The pre-and post-intervention survey was created in Google Forms and served as a tool to 

interpret the effectiveness of the focus support group in increasing awareness of RBF, 

understanding the effects of RBF, and utilizing coping mechanisms to build resiliency. 

Participants completed both online surveys within Google Forms; the investigator collected and 

reviewed the data. Analysis of the data revealed qualitative results and the study outcomes were 

partially met. 

Measures 

The outcome measured during this study determined the effectiveness of the intervention 

(focus support group), increasing awareness, and improving the participants' understanding of 

their experience of the psychological, physiological, or behavioral effects of RBF while 

providing coping skills to students of color facing racial battle fatigue. To determine this 

effectiveness a Likert Scale tool was utilized to measure these outcomes using Google Forms to 

collect the data. The survey tool was developed by the investigator using evidence-based 

literature to guide the questions. Since the tool was developed specifically for this project, no 

validity or reliability data exist.  

The measurement tool was comprised of a pre-and post-survey that included multiple-

choice questions addressing the participants’ ethnicity, program degree, and the type of 

healthcare program they were enrolled in as either nursing or non-nursing. In addition, the 

surveys included eleven questions that addressed the participants' awareness, experiences, and 

coping skills, if utilized, relating to RBF. Each of these questions used a five-point scale with 

1=strongly disagree and 5=strongly agree for the participant's response. 
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The post-survey, which was distributed two weeks after the intervention, had four 

additional questions using the same five-point scale. This specifically evaluated the 

implementation of the intervention and any perceived benefits from the participants who 

attended the focus support group. In addition, two short answer questions allowed the 

participants to provide feedback on the intervention, which was part of the data that was 

analyzed that could be useful in future studies. The time required to complete either the pre-or 

post-intervention surveys was not expected to exceed five minutes.   

Analysis 

Data collected from the pre-and post-intervention surveys were transferred directly from 

Google Forms to Microsoft Excel to ensure data accuracy. Missing data did not affect the 

analysis because data were compiled in aggregate form. Descriptive statistics were used to 

describe the demographic makeup of the participant and the central tendency of their responses 

to the three sections of the survey. Using nominal order, the mean, mode, and standard deviation 

were reported and displayed in a table. Qualitative data was used to display the participant’s 

responses to the pre-and post-intervention survey through figures and tables. To further examine 

the effectiveness of the focus support group in providing awareness, increasing the use of coping 

skills, and improving the participants' understanding of their experience of RBF, qualitative data 

was utilized from the discussion of the focus support group and displayed using a table. In 

addition, a qualitative analysis also analyzed the three questions on the post-intervention survey 

to examine the overall effectiveness of the focus support group.  

Ethical Considerations 

Approval was obtained from the Institutional Review Board before starting this study. 

Because of sensitive topics associated with racial battle fatigue, racism, or racial 
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microaggression, a consent form informed participants of the possible risk of emotional effects 

from the proposed intervention. The participant was provided a verbal disclosure at the start of 

the intervention of the potential risk of emotional effects. The participant was free to leave the 

intervention at any time. Since only one participant attended the focus support group, anonymity 

and confidentiality were guaranteed for information shared; however, the participant was still 

asked to keep any disclosed information confidential and private to help mitigate any conflict. In 

addition, the participant was informed of the recording of the focus support group for the sole 

purpose of investigating the accuracy of the intervention, and that the recording would be viewed 

only by the investigator and was destroyed after the completion of the project.  

Data collected from the pre-and post-intervention surveys did not utilize personal 

identifiers. The benefit for the participant in this study was increasing awareness of racial battle 

fatigue, and providing evidence-based coping skills to assist in building resiliency when facing 

RBF. Other benefits included a safe and inclusive environment for the participant to express their 

experience or feelings with RBF. 

Both the primary investigator and faculty mentor completed human subjects research 

training through the Collaborative Institutional Training Initiative. The investigator reported no 

conflict of interest. To mitigate possible conflicts of interest, participants recruited by email were 

sent out by designated faculty of the college.  

 

Results 

The pre-intervention survey was completed by current undergraduate and graduate 

students (N = 7). Most students completing the pre-intervention survey were graduate students 

(86%, n = 6). About 71% of the participants were enrolled in the nursing program (n = 5) and 
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29% were in a non-nursing program (n = 2). The participants were identified as African 

American/Black (72%, n = 5), Asian (14%, n = 1), and mixed race African American and Asian 

(14%, n = 1) as represented in Figure 1.  

Figure 1 

 

Pre-Interventional Survey Demographics 

 
Note: Demographics of the participants show the ethnicity that each participant identified and 

the identification of graduate or undergraduate students. The type of program each participant is 

enrolled in is shown as 1=nursing program; 2=non-nursing program. 

The pre-intervention survey responses for each question ranged from 1=strongly disagree 

to 5=strongly agree (M = 3.96, SD = 1.21). About 86% of the participants (n = 6) strongly 

agreed with experiencing racial battle fatigue, while 57% of participants (n = 4) strongly agreed 

to have been affected as a student by racial battle fatigue (Appendices A and B). Additionally, 

about 71% of the participants (n = 5) were neutral about having difficulty coping with racial 

battle fatigue, while 71% of the participants (n = 5) were neutral about having support on 

campus to cope with racial battle fatigue; 28% of the participants (n = 2) either somewhat 

disagree or strongly disagree with having support on campus (Appendix C).  
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Only 14% of the participants who completed the pre-intervention survey attended the 

focus support group (n = 1). The participant (n = 1) identified as African-American/Black, and a 

graduate student enrolled in the nursing program.  During the focus support group, a PowerPoint 

presentation served as an introduction to racial battle fatigue that included the causative effects: 

racism and racial microaggression. Three themes (Racial Battle Fatigue Awareness, Racial Battle 

Fatigue Experience, and Coping and Racial Battle Fatigue) were discussed during the focus 

support group, with corresponding subthemes specifically addressing RBF as shown in Figure 2. 

The participant (n = 1) response was based on their experience and personal views on each of the 

themes/subthemes and the effects it has on a student of color facing racial battle fatigue.  

Figure 2 

Focus Support Group Discussion on Racial Battle Fatigue 

 

Themes Participant’s response  

Racial battle fatigue awareness 

 

     I have knowledge of the term racial battle 

fatigue. 

 

 

      

 

 

 

   I am aware of racial microaggression and 

racism and how this relates to racial 

battle fatigue. 

     I 

 

 

“The first time I heard the term racial battle 

fatigue was when the school sent the 

email out for this study.” 

 

“People (People of Color) talk about their 

experience, but not specifically the 

name racial battle fatigue.” 

 

“I feel like you are not making connections 

very well with folks that have 

completely different life experiences, 

even if they are not prejudiced, it is 

challenging for them to understand the 

magnitude of what People of Color 

deal with.” 

Racial battle fatigue experience 

 

     I have experienced racial battle fatigue. 

 

 

 

 

 

 

“I have felt singled out.” 

 

“I feel I must be on my game, no matter how 

ugly I am treated. This is “their” rule 

(white counterparts) I must follow to 
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     Racial battle fatigue affects me as a 

student. 

do this; you must do that, so I am 

doing that with a purpose and a drive, 

all while fighting off this other stuff.” 

 

“I have experienced (racial microaggression) 

coming from other students during 

discussion boards.” 

Coping and racial battle fatigue 

 

     I use coping mechanisms to overcome 

my experience from racial battle 

fatigue. 

 

 

 

 

     As a student, I have the support I need on 

campus to help me cope with racial 

battle fatigue. 

 

   

 

 

 

“If you are facing racial battle fatigue, it will 

be a serious challenge to keep 

pushing.” 

 

“It takes a toll; self-care gets pushed to the 

side a bit.” 

 

“I can tell the school is making a conscious 

effort, however, let’s talk about it 

(racism/discrimination). Nothing is 

being said at all, at least recognize 

that there is a lot that People of Color 

go through to get here (college) that 

other students did not have to go 

through to get here.” 

 

“I do not feel a deep connection or 

relationship with other students on 

campus even though this is my third 

term here. Even with discussion 

boards, no connection is made.” 

 

Note: The participant (n = 1) response to each theme: Racial battle fatigue awareness, Racial 

battle fatigue experience, and coping and racial battle fatigue. Each theme has corresponding 

subthemes. 

A lengthy discussion on the theme “Racial Battle Fatigue Experience” brought out further 

dialogue about “race” and the impact it has on the participant as an African American/Black 

person in America as stated by the participant in their own words:  

“Your race did not come from hundred years of slavery with lives torn apart. I did not 

ask to be in this country; my forefathers were brought over here.” 
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“They (White people) don’t understand the magnitude of walking into a situation, 

profession, or workplace and being the only Person of Color everywhere you go.”  

When asked specifically about the participant (n = 1) experience on campus and if support was 

provided to assist in coping with racial battle fatigue, the participant (n = 1) response was as 

followed: 

“Others may not have to understand the struggles People of Color have, and have to 

understand what it is like; they (White people) are not carrying extra luggage, and do 

not have to worry about not being seen as an equal.” 

“There should be bias training for students and staff. Just talk about the ‘elephant in the 

room’, even if not intentionally racist it is the unconscious one (racial microaggression, 

racial comments) that you do not notate as contributing to racial battle fatigue.” 

The focused support group had the perspective of one participant (n = 1) who identified as 

African American/Black, and therefore the results do not reflect perceptions from other 

students of color who may have similar or different effects from racism, racial 

microaggression, and racial battle fatigue.  

The post-intervention survey that was sent out two weeks after the intervention was 

completed by graduate students in the nursing program (N = 2). The participants identified as 

African American/Black (50%, n = 1) and mixed race of African American and Native 

American (50%, n = 1). Even with a small sample size of participants (N = 2) completing the 

post-intervention survey, (50%, n = 1) had a significant increase in awareness and understanding 

of their experience with racial battle fatigue, and a significant increase in utilizing coping skills 

to build resiliency (Appendices D and E). However, participants (50%, n = 1) strongly agreed 

that the focus support group was relevant as a student of color, while other participants (50%, n 
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= 1) somewhat disagreed. Overall, the focus support group improved awareness and 

understanding of RBF experiences, while improving the use coping of skills in the participant 

(50%, n = 1) who attended (Appendices F and G).  

Discussion 

Summary 

 Using a focus support group, the project aimed to increase awareness of racial battle 

fatigue, improve understanding of the effects of RBF, and incorporate coping skills to build 

resiliency from the psychological, physiological, and behavioral effects of RBF among 

healthcare professional students of color. As part of the focus support group, a coping skills 

handout was presented to assist in building resiliency. Evidence-based coping mechanisms were 

provided in the handout, including social support, cognitive coping mechanisms, self-care 

strategies, and stress reduction techniques for reducing stress. Additionally, recognition of the 

physiological, psychological, and behavioral symptoms associated with RBF was outlined in the 

handout.  Among the additional feedback on the efficacy of the focus support group in the post-

intervention survey, the participant (n = 1) stated the “listing of resources and ideas for coping” 

as helpful during the focus support group. 

 Experiences of racial microaggression have been linked to increased emotional 

complications and decreased energy levels affecting psychosocial health and functioning (Nadal 

et al., 2017). Correlations between racial experiences (racism, and racial microaggression) and 

the psychological, physiological, and behavioral effects have significantly impacted students of 

color as evidenced by the participant (n = 1) response during the focus support group. Awareness 

of RBF and the cumulative effects it has on students of color was significantly increased after the 

completion of the focus support group. The participant (n = 1) expressed understanding of the 
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effects of RBF as evidenced by expressing their experience and how this impacted them as a 

student of color.  

Interpretation 

The impact of repeated exposure to racism and racial microaggression has been linked to 

poorer health outcomes, significantly affecting individuals physically and psychologically (Nadal 

et al., 2017). Data from the pre-intervention survey question “As a student, I have the support I 

need on campus to help me cope with racial battle fatigue” (M = 3.96, SD = 1.21), demonstrated 

that students of color facing racial battle fatigue do not have adequate support on campus to help 

with coping (Appendix C).  

 Exposure to racism and racial microaggression and the effects it has on students of color 

was recognized by the participant (n = 1) during the focus support group, stating that “it brings 

me down and I can’t function; I am aware of it”. The effects of repeated exposure to racism and 

racial microaggression are further illustrated in Figure 3. This correlates with symptoms of racial 

battle fatigue. 

Figure 3 

The Participant (n = 1) Effects of Racism and Racial Microaggression 

 

Racism &

Racial 

Micragression

Physiological

* Exhaustion

Overtaxed

* Distressed

Psychological

Alienated/Isolation*

Marginalized

* Burden

Behavioral

* Inability to function

* Fear

Dejected
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Note: Description of the participant (n = 1) physiological, psychological, and behavioral effects 

from exposure to racism and microaggression discussed during the focus support group. 

*Denotes specific symptoms of racial battle fatigue.  

 Although the results in this study were limited because of the small sample size, the 

implications for future studies to explore racial battle fatigue and the effects it may have on 

People of Color in healthcare, in general, has the potential to improve health outcomes. The 

results from this study demonstrated that the intervention provided awareness of RBF, the 

cumulative effects associated with it, and coping mechanisms to help build resiliency. The post-

intervention responses for each question ranged from 1=strongly disagree to 5=strongly agree (M 

= 4, SD = 1.14). Questions that specifically addressed the focus support group's effectiveness 

received a score of 5=strongly agree from the participant (n = 1) who attended. However, the 

project's ability to fully assess the effectiveness of the focus support group is limited because of 

low participation rates. Nonetheless, the need for further resources to assist students facing RBF 

is essential, based on the pre-intervention survey participants (N = 7) responses. 

Limitations 

This study had limitations that included the small sample size. Seven students of color 

completed the pre-intervention survey, however, only one student attended the focus support 

group. The data collected from the focus support group was limited to one ethnic or cultural 

perspective instead of a diverse and multicultural perspective. This study focused on students of 

color attending a smaller predominately white college campus, which led to challenges with 

recruitment for this project. 
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Conclusions 

 The revised standards for quality improvement reporting excellence (SQUIRE 2.0) were 

used as a framework for reporting this project. This project addressed the experience of racial 

battle fatigue in students of color at a predominantly white institution while increasing awareness 

of racial battle fatigue and managing the effects through coping skills to help build resiliency. 

Findings from this project, albeit from a small sample, could help this college campus become 

aware of RBF and its effects on students of color while seeking to improve resources and 

support. 

 This project allowed students of color to recognize the negative cumulative effects of 

RBF from their experience and how to manage it utilizing evidenced-based coping skills. Further 

studies could continue to examine the effects of discrimination among vulnerable populations 

such as students that identify as LGBTQ to assist in support or resources, improve health 

outcomes, and ensure academic success. Regardless of the type of discrimination, stereotype, or 

microaggression experienced, this project could be used as a pilot study to advance further 

studies in reducing the incidence of stress-related effects with any students facing adversity.  
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Appendix A 

Pre-Intervention Survey Responses: Racial Battle Fatigue Awareness 
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Appendix B 

Pre-Intervention Survey Responses: Racial Battle Fatigue Experience 
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Appendix C 

Pre-Intervention Survey Responses: Coping and Racial Battle Fatigue  
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Appendix D 

Post-Intervention Survey Responses: Racial Battle Fatigue Awareness 
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Appendix E 

Post-Intervention Survey Responses: Racial Battle Fatigue Experience 
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Appendix F 

Post-Intervention Survey Responses: Coping and Racial Battle Fatigue 
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Appendix G 

Post-Intervention Survey Responses: Focus Support Group 
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