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Background: Quality education correlates with improved socioeconomic status (United Nations, 

2015). Pedagogies must prepare nursing graduates to recognize, disrupt, and address health 

inequities as global citizens and competent clinicians (Blaschke & Hase, 2016; Maykut et al., 

2019). Learning experiences should focus on the acquisition of higher-order thinking skills such 

as moral aptitude, political acumen, cultural safety and humility, and systems thinking to 

navigate and mitigate systemic barriers which hinder social justice for health (Kinsella, 2012; 

Maykut, 2020, 2018; Maykut et al., 2019).  

 

Methods: An analytical exchange of thoughts amongst authors, utilizing metareflection and 

reflexivity, was adopted to examine the effectiveness of two fourth-year theory courses, for a 

successful transition to practice.  

 

Results: Paradoxical tension existed between a patient-centred care approach in the first three 

years of study and a move to systems thinking in the fourth year. The content of the two courses 

also diverged from a predominantly psychomotor skill focus toward knowledge of caring 

sciences, interdisciplinary collaboration, and social justice as embodied expressions of nursing 

practice.  

 

Conclusion: Scaffolding and laddering of borrowed and nursing knowledge must be intentional 

and disruptive to prepare graduates for practice. Clinical experiences must also focus on how the 

system influences nursing practice and individual health. A focus on interdisciplinary 

collaboration, fail-safe learning experiences, and mastery at a novice level of nursing practice 

skills are essential to ensure safe, competent, compassionate, and ethical graduates (Canadian 

Schools of Nursing, 2019; Lee & Pok-Ja, 2015; Lee et al, 2020; Spring et al., 2011). 
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