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Summary of Project Aims 

This qualitative study aimed to further explore RN to BSN students’ intent to pursue a faculty role. The 

research question for the study was, Considering the SCCT constructs, what approaches would 

encourage RN to BSN prepared nurses to pursue a nursing faculty role? Researchers sought to garner a 

rich description of the approaches reported by Bond et al. (2020).  

 

Theoretical/conceptual framework 

Social cognitive career theory (SCCT) is a comprehensive middle range theory designed to inform 

researchers about how individuals make career decisions (Lent, 2016). SCCT is derived from Bandura's 

social cognitive theory (Lent, Brown, & Hackett, 2000) and includes multiple constructs to describe how 

individuals choose a career (Rojewski, 2005). 

SCCT has been used to support studies about career selection among college students. For example, 

SCCT was used to examine career choice among students in accounting (Schoenfeld, Segal, & Borgia, 

2017), engineering (Atadero, Rambo-Hernandez & Balgopal, 2015), medical specialty and practice 

location (Brooker, Hu, Reath, & Abbott, 2018), to name a few. Using SCCT, Thungjaroenkul, Cummings, 

and Tate (2016) used SCCT in structural equation modeling in Thai nurses' interest to become nurse 

educators. 

Previous quantitative studies (Bond, 2017; Bond, Swanson, & Winters-Thornburg, 2019) also used SCCT 

to learn nursing students' intent for a future faculty role and investigated the SCCT constructs of 

demographics, supports and barriers, self-efficacy, role-modeling by nursing faculty, outcome 

expectations (advantages and disadvantages), interests in the activities of a faculty role, previous 

teaching experiences, and encouragement. Some of the statistically significant SCCT constructs from the 

previous studies (Bond, 2017; Bond et al., 2019; Bond et al., 2020.) was further investigated in this 

qualitative study to include role modeling by nursing faculty and how encouragement by nursing faculty 

might inspire RN to BSN students' intent for a future nursing faculty role. 

Methods, procedures, and sampling 



A convenience sample of registered nurses who recently completed (< 2 years) or were currently 

enrolled in three RN to BSN programs in North Carolina were recruited for the study.  Fifty-three RNs 

who were enrolled in an RN to BSN program participated in a previous study about their intent to 

pursue a future faculty role and who agreed to participate in focused groups for this study were first 

invited to participate (Bond et al., 2020).  In order to reach data saturation, the researchers also solicited 

participants from other groups of RN to BSN students. Data saturation occurred when redundancy was 

noted in the data (Saunders et al., 2018). A total of 8 participants were interviewed, all individually 

except for 2 based on availability.  Due to COVID-19 restrictions, all interviews were done online via 

video conferencing.  Participants were given pseudonyms to use during the interview to maintain 

anonymity.   

Summary of findings 

Understanding what inspires nursing students to consider a faculty role is important for their proclivity 

towards nursing education.  It is apparent that the way in which faculty display their satisfaction or 

dissatisfaction with their role is noted by their students.  It is also clear from this qualitative study that 

students observe the way faculty do their job, talk about their job, and promote their job.  Additionally, 

students who had the opportunity to teach clients, families, and even other students recognized that 

they may be interested in teaching one day as a faculty member.  When faculty members acknowledged 

and encouraged the teaching prowess of their students, this also increased their intent to become 

faculty.  When faculty complain or discuss the stressors related to teaching, students are discouraged 

from pursuing a faculty role.   

 

Recommendations 

Faculty can introduce students to the role while in undergraduate programs through teaching 

opportunities, role modeling, and sharing the benefits of the faculty role. Faculty need to be more 

explicit about the numerous and varied aspects of the faculty role (i.e. teaching, scholarship, service, 

curriculum development, course design and delivery, and course and program evaluation).  Faculty need 

to share the rewards of teaching such as watching students grow and develop into nurses; helping 

students realize their potential as a nurse, educator, and leader.   


