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Introduction Methods
• To meet the demands of increased 

enrollment, schools of nursing are hiring 

master’s prepared clinical experts who 

have no formal preparation in pedagogy 

to teach in order fill clinical teaching 

vacancies (Roberts, Chrisman, & 

Flowers, 2013). Recruiting clinical 

experts to teach students in the clinical 

patient-care area may is not an ideal 

solution to the problem, as proficiency 

as a clinical nurse does not have a direct 

correlation with the ability to teach 

nursing students (Stevens & Duffy, 

2017). There is a currently a lack of 

research drawing on observational data 

of in-the-moment teaching practices to 

describe the teaching practices used by 

novice clinical nursing educators. 

Conclusion

Findings: Grounding Experiences  

Adapted Theoretical Framework 

Ball, Thames, and Phelps (2008) Mathematical 

Knowledge for Teaching

• A focused ethnographic 

approach was use for this 

investigation.

• 4 Novice Educator 

Participants 

• Inclusion Criteria: 

• Enrolled or completed 

undergraduate and 

graduate education in 

nursing and working 

towards or hold a master's 

of science in nursing 

(MSN) degree.

• Graduate or undergraduate 

education could not have 

included courses in nursing 

education, education 

theory, or clinical teaching 

strategies.

• A minimum of four years 

RN experience; three years 

or less teaching 

experience. 

• Research methods 

included: 
• observation, 

ethnographic 

interviews, semi-

structured interviews, 

document analysis.

• 70 hours of 

participant 

observation. 

• Theoretical Thematic 

Analysis used for 

data analysis  

Findings: Knowledge, Teaching Practices and Context   

Purpose
• Identify the unique clinical teaching 

practices, knowledge, and grounding 

experiences used by nurse practitioners 

or nurse practitioner students with no 

formal graduate preparation in 

education and who have transitioned 

into the role of the novice clinical 

nurse educators. 

• Identify how teaching practices change 

based on the clinical context Identify 

teacher knowledge and/or teaching 

practices which may preclude the 

facilitation of student learning and/or 

critical thinking?  

• The findings of this this investigation 

will add to the limited research 

available to the nursing education 

community by offering a detailed 

description of the teaching practices 

and teacher knowledge of clinical 

nurse experts who transition into the 

role of  novice clinical nursing 

educator.

Participants drew upon:

• Experiences as a K-12,  undergraduate and graduate student

• Experiences as a nurse/ nurse practitioner, patient educator

• Observations of colleagues, home school teaching 

experiences, working as a preceptor for FNP students 

Findings: Undesirable Teaching Practices 

Subject Matter 

Knowledge 

Pre-

conference  

Post 

Conference 

Clinical 

Patient Care 

Area 

Common Content 

Knowledge 

Providing clinical rationale x x x

Using clinical judgment x x

Providing direction for care x x

Asking for additional clinical 

information or clarification

x x

Asking about completions of 

tasks

x

Specialized Content 

Knowledge 

Providing clinical rationale x x

Using clinical judgment x

Providing direction for care x x

Asking about completions of 

tasks

x

Horizon Content 

Knowledge 
Knowledge of Pharmacology x x

Pedagogical Content 

Knowledge 

Pre-

conference  

Post 

Conference 

Clinical 

Patient Care 

Area 

Knowledge of Curriculum
Providing directions for 

completion of assignment

x x

Asking questions concerning 

completion of assignment

x x

Knowledge of Students
Setting expectations for 

completion of skills or task.

x x

Using unique examples x x

Clarification of misconceptions 

or misunderstandings

x

Classroom management x x x

Knowledge of Teaching 
Teaching through personal 

stories.

x x x

Demonstration or role modeling x

Creation of original learning 

materials

x x

Engaging in student discussion 

and/or reflection

x x

Asking knowledge and/ or recall 

questions

x x x

Asking application or critical 

thinking questions

x x x

• Asking question above the level of the learner- Horizon Knowledge.

• Under-Utilization of Questioning as a Teaching Practice-Knowledge of Teaching

• Under-Utilization of Discussion or Reflection as a Teaching Practice- Knowledge of 

Teaching 

• Participants demonstrated role ambiguity relate to their perception of their role/responsibilities to 

facilitating critical thinking in the clinical patient care area. 

• The participants were observed under-utilizing teaching practices that promote critical thinking in the 

clinical patient-care area. 

• The participants asked primarily knowledge/recall questions when teaching in the clinical patient-

care area. 

• The focus of the teaching was patient care rather than meeting established learning objectives or 

connecting didactic theory to the clinical patient-care area. 

• The participants rarely demonstrated Horizon Knowledge, but consistently drew upon Common and 

Specialized Content Knowledge when teaching in the clinical patient-care area. 


