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Role of a FNP:

• Content experts who transition from the clinical 

environment to academia

• Have little to no formalized training in the scholarship of 

teaching and learning

• Minimum qualifications to become FNP instructor is an 

active FNP license and two years’ experience (NONPF, 

2016)

• Lack of training in the scholarship of teaching & learning;  

trained to be FNP’s not educators 

• Limited knowledge on principles of andragogy & active 

learning 

Simulation:

• Teaches skills, concepts, interactions, & the basis for the 

learner to have a reflection to occur

• Used in several types of programs (military & aviation) & 

healthcare programs such as pre-licensure nursing, 

medical schools, physician assistant programs, & nurse 

practitioner (NP) programs

• No consensus on how to utilize simulation in FNP 

education or provide education to FNP instructors on 

simulation. 

• The International Nursing Association for Simulation and 

Clinical Learning (INASCL) (2020) recommends that 

instructors of simulation have formalized training in the 

principles of simulation as a criterion standard. 

• Established programs exist for undergraduate pre-

licensure nursing programs

• Currently no programs designed to meet the specific 

needs of the FNP instructor

• Pre-licensure instructors, ma have a master’s degree in 

nursing education

• FNP instructors do not have this background or 

experience

This study will explore the gap found in the literature to 

investigate techniques which influence FNP self-efficacy 

as they transition from practitioner to faculty or instructor 

(Cockerham, 2015; Horvitz et al., 2015; Kim et al., 2017; 

Mariani & Doolen, 2016). 

Knowles’ (1984) Theory of Andragogy & Adult 

Learner:
• Based on several assumptions that are different from 

pedagogy

• Premise of the need to know; important to learn the task at 

hand before they take the time to learn it (Knowles, 1990)

• Need to understand the importance of the content; how it 

will directly apply to future

• When given the knowledge, adults see the value & are 

more apt to learn the material 

• Learner’s self-concept; adults are responsible for their own 

decisions & lives 

• Need to feel appreciated for contributions to learning 

experience

• May feel resentment when other’s wills are forced onto 

them

• Need acknowledgement of individual contributions from the 

students

• Needs to be part of the educational experience; not passive 

recipients of knowledge like the child learner

• Bring a lifetime of knowledge into the classroom setting, 

both good & bad experiences

• Has experience both as a student & the lived experiences of 

their societal roles & responsibilities impacting experience

• Readiness to learn to improve the ability to cope & 

application to life situations

• More apt to learn something that they perceive will help 

them with their lives

Bandura’s (1977) Self-Efficacy Theory:
• How well people can execute the actions taught

• Likelihood of behavior going to persevering in the face of 

adversity

• Four factors that impact self-efficacy are: experience, 

modeling, social persuasion, & physiological factors.

• Related to a persons’ ability to master a task

• Increases when success is modeled for them; decreases 

when exposed to failure

• Increases with motivation from another person

• Perceptions of physiological factors related to stress impact 

self-efficacy 

• Plays a part in the social cognitive theory as self-efficacy is 

developed from the external experiences

Qualitative single-case study
• Investigate how the FNP instructors perceive the influence 

of online simulation training on instructor self-efficacy

• The researcher is aware that the dynamics a participant is 

faced with the impact the data collected

• Essential to understand the holistic environment the 

participant is in (Saldana & Omasta, 2018)

• Instructional self-efficacy is a complex experience with  

contextual factors inside & outside the classroom which 

contribute to instructional practices

• Necessary to examine the phenomenon of the use of an 

NLN online SIRC course on simulation pedagogy to 

influence self-efficacy of  FNP instructors

• Seeks to create an in-depth understanding of the social 

process of human actions, reactions, & interactions 

(Saldana & Omasta, 2018)

• Seek to understand the FNP instructor’s self-efficacy in 

relation to simulation education

Specific aims: 

• To understand a complex social phenomenon from a 

constructive, descriptive paradigm rather than 

statistical relationships (Silverman, 2014; Yin, 2018)

• Allow for an understanding of social aspects of 

human actions, reactions, & interactions between 

cause & effect (Saldana & Omasta, 2018)

Setting: A private Christian university in the southwestern United 

States

Population: Family Nurse Practitioner Instructors

Sample: n = 20 Family Nurse Practitioner Instructors

Analysis:

Family Nurse Practitioner instructor participants will be provided 

access to the NLN SIRC course on simulation pedagogy. 

Pre/Post intervention research participants will complete the 

Generalized Self-Efficacy Scale (GSES). Results from the GSES 

will be utilized to develop themes that will be investigated 

qualitatively in-depth during one-on-one interviews. Interviews will 

be conducted via ZOOM and transcripts will be member checked 

to ensure validity of results. Transcripts will be analyzed using the 

qualitative research tool MAXQDA. Finally, classroom 

observations will be conducted both in-person and online to 

collect archival data. The qualitative data collected will allow the 

researcher to investigate the phenomenon of family nurse 

practitioner self-efficacy in regards to simulation education.

• Explore effective transition of  advanced practice nurses 

(APRN) into the academic setting & APRN programs

• Explore ways to transfer professional development 

materials from one specialty to a different specialty

• Investigate nationally how APRN faculty are trained and 

developed to create guidelines on how to effectively 

train this population

• Recommendations may change dependent upon results 

of the study
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Background and Introduction 

This proposed qualitative case study will investigate if providing 

training in simulation to the family nurse practitioner (FNP) 

instructor causes a perceived impact on instructor self-efficacy.

RQ1: How do Family Nurse Practitioner Instructors currently 

perceive their self-efficacy regarding simulation?

RQ2: How do Family Nurse Practitioner Instructors perceive 

their self-efficacy regarding simulation after receiving 

simulation training?

Research Questions

Data Collection

Results pending. 
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