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Key Concepts
• Diversity: “Range of individual, population, and social characteristics, including 

but not limited to age, sex, race, ethnicity, sexual orientation, gender identity, 
family structures, geographic locations, national origin, immigrants and 
refugees, language, physical, functional, and learning abilities, religious beliefs, 
and socioeconomic status” (1)

• Inclusion: Intentional incorporation of strategies and practices to promote 
meaningful interactions among persons and groups who differ in traits, 
perceptions, and experiences (2)

• Breach in inclusivity: words and/or behavior that disrupts sense of 
belongingness of any member of learning community

• Belongingness: Experience that fosters sense of connectedness by feeling 
accepted by and fitting in with others; and sense of self-esteem, by feeling 
valued and respected by others (3)
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Background

• Increasing the size, diversity and preparedness of the 
nursing workforce remains a national priority (1, 4, 5) 

• Despite efforts, results have fallen short (2, 6-8)

• Failure to attract and retain, especially from 
underrepresented minority groups (UMG)

• Inclusive excellence in nursing education is essential (1, 2, 4)
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Problem

A dearth of evidence-based pedagogical strategies

hinders ability to achieve inclusive excellence
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Specific Aims and Significance
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Specific Aims and Significance

• Specific Aims: To describe
• Relationships among inclusive pedagogical strategies 

and student outcomes
• Belongingness in classroom and clinical settings
• Satisfaction and self-confidence in learning
• Self-efficacy in clinical setting 

• Students’ perceptions of pedagogical strategies
• Differences between majority (MS) and under-

represented minority students’ (UMS) perspectives.
• Assist current faculty and inform future interventions
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Methods



Methods

• Study Design
• Descriptive mixed methods study

• Sample
• Quantitative: Convenience sampling of 81 students

• Mage = 21.21 years; 78 female; 75% White

• Qualitative: Purposeful sampling of 6 UMS and 7 MS

11March 27, 2020



Methods

• Data Collection and Analysis 
• Quant: Surveys via Qualtrics at 3 timepoints

• Brief Inventory of Student Perceptions of Inclusive Classrooms (BISPI)
• General Belongingness Scale (GBS) (9-10)

• Belongingness Scale–Clinical Placement Experience (BES-CPE) (11)

• Student Satisfaction and Self-Confidence in Learning Scale (SCLS) (12)

• Nurse Competence Self-Efficacy Scale (NCSES) (13)

• Likert-scale ratings of specific classroom strategies
• Analyzed via descriptive and inferential statistics

• Qual: UMS and MS focus groups at 2 timepoints
• Facilitator and notetaker at each
• Audio-recorded and transcribed verbatim
• Qual content analysis
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Study Results 
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Results
Belief in the Importance of an Inclusive Classroom
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Results
Belongingness
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Results

Satisfaction and Self-Confidence in Learning
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Results

Self-Efficacy in the Clinical Setting

t(60) = 5.19, p < .001, Cohen's d = 0.53
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Results

Ratings of Inclusive Pedagogical Strategies

Strategy Rating 
Mean (SD)

Learning names 4.84 (0.37)
Learner-centered syllabus 4.55 (0.60)
Dinner with the professor 4.53 (0.79)
“Rockstar moments” 4.12 (0.79)
Sitting with clinical group 4.11 (1.18)
First day of class activities 3.99 (0.85)
Send out a letter of introduction 3.99 (0.85)



Results

Focus Groups: Definitions and the Teacher’s Role
• Inclusivity: sense of belonging, feeling comfortable, respected, 

differences respected
• UMS: safe spaces, feeling safe

• Teacher strongly influences “belongingness”
• Role model: doesn’t just say it, she lives it
• Sets the tone: by holding themselves and others accountable
• Intervenes

A nurse (on the unit) said some really derogatory things about 
having nursing students around, and our instructor really stood 
up for us, and went and talked to her and the unit manager. 
…[promoting] inclusivity of students. It was really nice to have 
someone stand up for us.
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Results

Focus Groups: Breaches in Inclusivity

During rounds the team talked really negatively about the patients and 
said racially bad things. I told my instructor about it and she was like, 
"Yeah, I agree with you. That's not how they should act, but I'm not 
going to say anything because I don't want them to treat you 
differently." In the moment, I was like, "Oh yeah, I don't want them to 
treat us differently,” but [really] she wasn't standing up for us. She didn't 
really consider how that felt. 
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Results

Focus Groups: Strategies
• Key: Learning names, having dinner with the professor, story-

telling, sitting in clinical groups
• It sounds so simple, but when someone who's like higher up calls out 

your name... I don't know if I can put it into words, but it means so 
much beyond the simplicity of learning names.

• She wouldn’t only tell us stories that made her look good… [She] told 
us real moments of struggle. She is showing us that we can make 
mistakes and still be exceptional. …It felt like our class really mattered.

• Other: Syllabus, welcome letter, first day activities, etc.
• The tone was more set based on the rest of the semester. …She kept it 

going. That’s what made the difference. …She actually did it.

21March 27, 2020



Results

Focus Groups: Outcomes
• Actual: Increased engagement, motivation, satisfaction with 

learning and self-confidence
• It felt worthwhile to be in class. …I wanted to be sitting in class 

learning and wanted to do well on tests. …I got it. I had paid attention 
in class

• Predicted: Increased confidence and awareness
• I’m more confident. …At the end [of the semester] I was like, “I feel like 

a nurse now.”
• I’m more aware of how I act in the clinical setting. …how to be 

welcoming to other people, how to [choose] a work environment that 
will foster your development.
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Summary of Results

• Pedagogical strategies seen by students as inclusive can 
increase their self-reported sense of belonging in the 
clinical setting, satisfaction and self-confidence in learning, 
and clinical self-efficacy

• UMS experience significantly lower sense of belonging 
than their MS peers

• All students experienced lower levels of belongingness, 
satisfaction, and self-confidence at Time 3
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Strengths, Limitations,
and Implications 



Strengths and Limitations

• Strengths
• Findings consistent with studies outside of nursing
• Findings supported by free text on course evaluations 
• Multiple timepoints: within- and between-groups over time

• Limitations
• All participants from one class in one institution
• Research aims made explicit to students
• Relationship between course professor and students
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Implications
• Education

• Faculty
• Be a leader and role model; authentic
• Learn names
• Organize diverse groups with a purpose

• Organizational Leaders
• Set the tone; students are paying attention
• Support collaborations among faculty
• Resources, e.g., Center for Teaching Excellence

• Research
• Examine relations among strategies and long-term outcomes
• Intervention development and testing
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Conclusion

• It matters to students that they matter to us
• Teachers are leaders and role models
• Small tweaks may lead to big changes
• Everybody wins!
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