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Learning Objectives
 At the conclusion of this presentation, audience members will be able 

to describe the Youth Voices! community organizing process.

 At the conclusion of this presentation, audience members will be able 
to identify 3 outcomes of a collaborative community organizing 
approach for youth and students.  



Project Background

Community-academic partnership est. in the 
fall of 2015 between a local school of nursing 
and Housing Authority-supported youth 
group for refugees and immigrants in the 
area.   

Partnership Goal: provide reciprocal learning 
experiences for population health nursing 
students and refugee/immigrant youth 
around issues of health and wellness affecting 
their community.



Project Context and Background

• Sought additional partners and support for youth group activities in 2016-2017
• Received support from a city neighborhood grant and a school of nursing grant to 

continue our work of:

• Strengthening youth capacity to address issues of concern to them, 
• Increasing the number and diversity of youth involved in their communities, 

and 
• Increasing youth impact on public decisions of importance to them in their 

community. 

• Created a new partnership with the university’s Center for Service and Justice.



The Youth Voices! Project
A youth-student community-
academic project following 
practices and principles of:

• The nursing process
• Community organizing and 

community building
• CBPAR (community-based 

participatory action research), 
and

• Popular education

• Empowerment
• Critical consciousness

• Community capacity
• Social capital
• Issue selection

• Participation and relevance

Nursing process & Community organizing

Planning
Arriving at a solution and 

selecting intervention 
strategies

Nursing process & Community organizing

Diagnosis Determining the priorities and 
setting goals

Nursing process & Community organizing

Assessment Assessing the community



Evaluation
Approach: Case Study

Purpose: to understand the value of the Youth Voices! Project and how it can 
be improved.

Methods:
• Anonymous student questionnaires
• Document collection
• Year-end interviews with group facilitators

Descriptive analyses



Group characteristics

Students

• Female
• Early 20s
• College seniors

Youth 

• Elementary to high school
• Resided in public housing
• Identified as refugees or 

immigrants

Facilitators

• Masters of Science in 
English/Education; International 
Development and Community 
Engagement for 25 yrs.

• Masters in Psychology, Education 
background, Bachelors in English. 

• Ph.D. Nursing, MPH Social and 
Behavioral Sciences



The Youth Voices! Model of Collaborative Organizing for Youth Justice

Issue 
Selection

Exploring the 
Issue

Collaborative 
Assessment & 

Diagnosis

Collaborative 
Planning

Community 
Organizing 

Event

Community 
Leader Dialogue

Celebration & 
Evaluation

1 week

1 week

1 week

1 week

1 week

6 weeks event planning
4 weeks dialogue planning

3 weeks planning
1 week data collection
1 week data analysis
1 week diagnosis

Relationship 
Development



Action Projects
Buddies Not Bullies: Diversity & 
Kindness Celebration 

Community Dialogue



Empowerment processes

• ‘[We gave] them the opportunity to speak up.’ (s)
• ‘Youth described: What is this project about?’ (d)
• ‘Youth discuss their feelings about bullying and what should be done.’ 

(d)
• ‘Having a space that honors their culture.  A space where it is okay for 

them to be who they are. To be seen by us as a whole person. To be 
listened to.  To feel safe when they have a bad day.  A place to unpack 
what happened in their day.’ (f)

• ‘I would like to keep the Youth Voices!  Name.  I feel like the name is 
empowering.  It’s cool.  The youth have embraced the name.’ (f)



Empowerment outcomes

• ‘[I felt like] I can have an influence on the youth in the community (I 
can make an impact).’ (s)

• ‘[The youth] had the opportunity to go to the University - that made 
them feel like they could be a part of this.’ (f) 

• ‘This group was ‘freeing’ for me.’ (f)



Critical consciousness processes

“We discussed the school community and identified common issues 
such as bullying.” (d)



Critical consciousness outcomes
• ‘I learned more about many of the difficulties faced by being a refugee/immigrant 

youth/family.’ (s)

• From the youth, we learned that the places and people we thought were safe for 
children in the community weren’t actually perceived by the youth to be safe.  (f)

• ‘[The youth] have started to ask about the meaning of Justice – what does that 
mean? They feel they have a right to be safe.’ (f)

• [The youth] have started to think about their responsibility for their own behavior 
and how they interact with others – introspection of their own behaviors with 
bullying and safety. (f)

• I have learned more about the ‘Youth Reality’ and specifically the reality of 
refugee/immigrant youth.  I have learned about how they ‘walk the line’ between 
cultures at home vs. in school. I have learned about the multiple pressures youth 
face including poverty, peer pressure and being a refugee or immigrant.  I have 
also learned that they are ‘Just kids’; the same as others. (f)



Community capacity processes

• “We discussed how to conduct an interview and what questions to ask.” (d)
• “Helping them carry out their plan for raising awareness about bullying.” (s)



Community capacity outcomes
• ‘how to plan an advocacy event for youth’ ‘Communication skills with youth’ 

‘Group facilitation’ (s)

• 5 (scale 1-5)-Since youth have been in the Youth Voices group, they learned how 
to talk to people about bullying their community and listen to what they have to 
say; how to bring people together to address bullying in their community; and 
skills to work with people different from themselves.

• They were able to work together as a team – planning and carrying out tasks.  
They learned interpersonal skills and how to articulate their thoughts better over 
time.  They learned to speak up in a group over time.  They were able to identify 
issues in their community and unpack them a bit. (f)

• The youth are starting to work out their cultural misunderstandings by talking to 
each other. (f) 



Social capital processes

• We compiled a list of leaders in the community that the youth were 
interested in interviewing, such as principals, counselors, teachers and 
police officers, and which youth planned to interview which individuals. (d)

• We met at the University to give the youth a tour of the campus. (d)

• I have learned that my experience with the Latina community does not 
translate to the East African or Iraqi community.  I couldn’t build trust with 
the use of a common language (like I did with the Latina community). I had 
a lack of understanding of culture – faith, family dynamics, interpersonal 
dynamics that made it challenging to connect.  I learned to build trust by 
listening, asking questions, remembering people’s names, being genuine.  
(f)



Social capital outcomes

• ‘Gained knowledge from the youth.’ (s)

• The youth have learned what they have to do to make it to college.  They co-
learned with students.  (F)

• The youth have learned the value of relationships with children and families. This 
experience has made them question and think about their relationships with 
others – including their relationships with peers and at home. ‘

• This group affirmed more about what I believe about education.  What needs to 
happen.  We were able to overcome barriers and push the envelope – implement 
‘out of the box’ ideas.  It was a liberating experience for me.  We had reciprocal 
sharing of ideas and a freedom of information exchange. (f)

• [the youth’s] behavior has changed. (f)



Issue selection  processes and outcomes

• As a large group, we voted on possible keystone issues (d)
• We decided on "cultural misunderstandings" as [our] keystone issue. (d)



Participation and relevance processes and 
outcomes
• We voted on the possible interventions, and decided on one 

intervention to implement within the community. (d)

• ‘It was an incredible opportunity to be able to participate in this 
group with these kids. I enjoyed every minute of it!’ ‘Rewarding’ (s)

• ‘The best part of being a part of this group is To see the youth in the 
community, to see them light up at the party.  Their increased 
visibility in the community.’ (f)



Challenges and lessons learned
• “I learned that it can be very difficult to keep a group of children engaged and attentive.”
• “I learned about the complexities of organizing a large community event and how difficult and rewarding it 

can be!”
• ‘how hard/difficult it can be to change policies’

• This year, it has been the transition of space for the youth.  We have a new space now that is not as visible or 
accessible as our old space last year. People now smoke outside our space – not as kid-friendly. (f)

• I think some of the youth feel overwhelmed because they have so much going on after school. (f)

• I think the money incentive increases commitment but maybe some youth only participated because of the 
money. I think it caused tension in the group – you were either ‘in’ or ‘out’.  I don’t think that was the spirit 
or intention we were trying to capture with the incentive.  At the same time, the need for money is real and 
needed by the families. 

• The food – the youth talked a lot about not liking the food. I also think it was hard for them with the in and 
out of the nursing students – hard to build new relationships every rotation.



Recommendations
• ‘Stronger rules - post them in room.’
• ‘Having an activity to calm kids down and focus during the meeting’

• Next year, I would like to expand the group with new kids from the neighborhood. I would like to increase the 
visibility of the group in the community further. I think I can do this through personal outreach and I have a 
list of kids who are interested in being a part of this group.  I would add more hands on activities and field 
trips to educational things – maybe a new restaurant – new experiences – where they have not been.  I would 
like to continue the group on Tuesdays and Thursdays and maybe try to find a balance between fluid 
membership and commitment to the group.  Sometimes members tell me they feel there is too much 
distraction in the group by some members.  But other members say they do not think we should kick people 
out.  The youth said ‘we can be role models’ for them.  They are starting to take ownership of the group.  
Being a part of a group is now the ‘cool’ thing to do in the community.  Some kids are coming up to me saying 
“I want to be a part of this group.  Have you noticed how I have changed since being a part of this group?”

• I think we want to try new and different things.  They miss the nursing students when they are gone.  Maybe 
we could try to have a reunion with all of the Nursing students who have been involved at the end of the 
year. It would be great if they could be here longer.  (f)



Next steps

• I’ve been hearing a lot of questions from the youth about ‘feelings’.  Next 
year, a good topic might be to build their skills and resilience in mental 
health literacy and mental health wellness.  I think there is interest in this 
topic.  How do we speak to it – give them the emotional language to 
discuss mental wellness and how to talk about their feelings.  Also I think it 
would be good to talk about the social determinants of health – in kids’ 
terms – what contributes to mental wellness?  What is the continuum of 
emotions we can experience.  Are there coping tools we can use?  

• I would like to bring the Youth’s Voice to Mental Health Curriculum in the 
community.  I think this would be a topic that would build on the work we 
did this year with exploring bullying. 
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