
Using Role Play in Simulation
To teach Complex Client Concepts



Learning 
Objectives

Upon completion of this activity the 
learner will:
• Describe how role play can be used by 

faculty to model desired professional 
behaviors and nursing actions.

• Delineate the ways in which role can be 
used to effectively teach and reinforce 
clinical concepts.

• Discuss ways to incorporate evidence 
based practice into simulation.



PURPOSE

• Describe how role 
modeling can be used 
during simulation to teach 
complex clinical concepts.



Description of the Problem 
Challenges faced by nursing students in complex clinical settings (ie. 
intensive care or emergency department). 

• Novice nurses (N=31,000) consistently ranked emergency (ER) code 
responses, management of chest tubes, and ventilator care in the top 
five of skills they felt most uncomfortable performing (Goode et al., 
2013). 

• Surveys of chief nursing officers in the U. S. revealed that novice nurses 
had difficulty responding appropriately to emergencies (Krugman et al., 
2006; Smith & Crawford, 2002).

• Preparing senior nursing students for their role as future providers is 
essential to help bridge the education to practice gap. 



Methods

Prior to the simulations students completed
1.  Pretests
2.  Preparatory assignments



Methods

Each team provided care 
to a multi-trauma client, a 
intensive care client, and a 
client experiencing cardiac 
arrest. 

The faculty remained in 
the room as part of the 
team to model expected 
behaviors, provide 
support, encouragement, 
and instruction.

Three Simulations



Simulation 
Design

• Each simulation integrated skills 
and equipment routinely used 
in the critical care and 
emergency department 
settings. 



Simulation Design
Incorporation of Evidence Based Practice 

The scenarios were developed from the 
recommendations of:
• The Society of Critical Care Medicine (SCCM) 

(Dellinger et al., 2012).
• The Association of Critical Care Nurses (ACCN) (Bell, 

2015).
• Emergency Nurse Association (Moore, K. 2012).
• The American College of Gastroenterology (ACG) 

(Greenberg et al., 2016).
• The American Heart Association (AHA) (Morrison, et 

al., 2013). 



Methods

Post Evaluation
Students completed a 
(1) Content Knowledge Post-Test. 
(2) The Student Satisfaction and Self-Confidence in Learning 

survey (NLN, 2005).
(3)  Simulation Specific Learning Objectives surveys. 



Methods
During the simulation faculty modeled 

• Professional behaviors  
• Thinking and decision-making skills
• Communication techniques

Faculty introduced complex clinical concepts and 
reinforced basic concepts of care.



Results
Students (N=311) reported increased
• Confidence in critical thinking ability (91%)    

• Decision-making skills (87%)
• Assessment skills (88%)
• Ability to recognize and respond to significant changes in clinical condition 

(>90%). 

• Knowledge of the conditions presented in the scenarios (90%). 
• Comfort with providing care to clients in the critical care setting (>86%).
Additionally students reported high levels of satisfaction with role modeling 
and simulation as an instructional strategy. 
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