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Objectives
O Upon completion of this presentation, the learner will be 

able to:

O Describe first year nursing students’ experiences of 
applying theory to practice

O Describe academic professors’ and link lecturers’ 
experiences of enabling student nurses to make the theory-
practice link

O Describe the Zaltman Metaphor Elicitation Technique of 
data collection

O Describe the use of Interpretive Phenomenological analysis
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To explore Clinical Professors / Link Lecturers’  
influence in enabling 1st year student nurses 

to make the theory- practice connection

AIM
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Theoretical Knowledge Clinical Practice

Patient Care Critical Thinking



6 weeks in the classroom and skills/simulation 
laboratories 
50% in the university and 50% in practice 

14 weeks in the classroom and skills/simulation 
laboratories 
66% in the university and 34% in practice

2 weeks in a practice setting where they observe 
and/or participate in care with the guidance of their 
Mentor

1 day per week for 7 weeks in an acute long term 
care setting providing patient care with their 
Clinical Professor 

Students are allocated Mentors in practice Each Clinical Professor is assigned a maximum of 
8 students to teach in practice 

Students work with their mentors and/or other 
staff. There is no standard guideline for Link 
Lecturers to visit students. Link Lecturers support 
practice staff and student nurses 

Clinical Professors are responsible for student 
learning whilst collaborating with practice staff.  

Mentors have completed a Nursing and Midwifery 
Council mentorship programme

Clinical Professors are expected to have their 
Nursing license and 2 years experience in the 
speciality in which they teach 

Mentors are expected to spend 40% of time with 
students

Clinical Professors spend 100% of the time with
students

Theory-Practice Connection                 
UH                            USCA 
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Research Design

Method

Methodology

Hermeneutic Phenomenology

Qualitative

Zaltman Metaphor Elicitation Technique
eleven-step interview protocol

Paradigm
Interpretive
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Methodology

●
●

Interpretive hermeneutic phenomenology was used to 
explore the views of the nursing students and nursing 
faculty

Semi-structured interviews using ZMET were conducted 
with students and academics. This 11-step in-depth 
interview technique elicits both conscious and unconscious 
thoughts by exploring metaphoric expressions.  Each step 
within the ZMET interview protocol justifies the previous 
step and identifies that thoughts, emotions and 
experiences are linked.

Data was analysed using Interpretive phenomenological 
analysis.  Numerous themes emerged from all 4 groups of 
participants.

●
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Academics 

6 Link Lecturers

6 Clinical Professors

1st year student nurses 

6 student nurses from UK  

6 student nurses from USA

Purposive Sampling

8

●

●



How do you see your role as a Clinical 
Professor / Link Lecturer with your student 
nurses in the practice setting?

As a student nurse, what do you feel your 
Clinical Professor / Link Lecturer does with you 
in the practice setting?

Guiding Questions
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Step 1: Pre-interview One or two weeks before interview day:

Step 2: Storytelling:

Step 3: Missed images: 

Step 4: Sorting task: 

Step 5: Construct elicitation: 

Step 6: Most representative image:

Step 7: Opposite image:

Step 8: Sensory images:

Step 9: Mental map:

Step 10: Summary image:

Step 11: Vignette:

Zaltman Metaphor Technique



Link Lecturers’ & Clinical 
Professors’ images
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O At UH O At USCA

Bridge between 
theory and practice

No influence, 
but heavy workload

Problem solver

Support   

Help make links

Juggle many things Help them race
Against the clock

Encourager

Take advantage of 
teachable moments
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More images for
Link Lecturers’ & Clinical Professors’
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Students Images
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O At USCA

Check progress 
and practice 
documentation Who is my LL?

O At UH

Nothing-email and telephone 
conversation

Put pieces of 
puzzle together

Learning many
hands-on skills

Helps with 
mounds of 
paperwork

Influence on learning; 
support & 
encouragement 
when needed; increases 
my confidence
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More images for
1st year student nurses’ UK & USA



Interpretive Phenomenological Analysis

Focus on exploring how participants make sense of the

phenomena and the researcher interpreting meaning 

making to offer insights to the reader. 

Data Analysis
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Common Themes from 
Faculty

O Promote professional conduct
O Encourage critical thinking
O Offer constructive feedback
O Help students connect the dots or bridge 

the gap
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Differences in Themes 
from Faculty

Link Lecturers Clinical Faculty
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O Felt they had no 
influence on 
students

O Felt they had to 
wear many hats



Common Themes from 
Students

O Feeling overwhelmed
O Uncertainty
O Fear or anxiety
O Not enough time
O Finally being able to put the puzzle 

together
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Differences in Themes 
from Students

UH USCA
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O Students did not 
know who their Link 
Lecturers were

O Students felt a lot of 
encouragement 
from faculty and 
help in building 
confidence



Conclusions

O First year nursing students have a lot of 
excitement about beginning their career, 
but along with that comes anxiety/fear of 
the unknown

O Faculty support, encouragement, and role 
modeling are as important as the actual 
teaching of theory and demonstration of 
skills. It helps pull it all together for 
students.



Implications for Practice
O Ensuring all faculty (FT & PT) receive comprehensive 

orientation to course, including course objectives and 
clinical expectations

O Faculty teaching first semester students being aware 
of students’ anxiety and the opportunity to introduce 
them to nursing in a supporting, appropriately 
challenging, and positive way

O Face-to-face support, encouragement, and role 
modeling are as important as the actual teaching of 
theory and demonstration of skills.  This is what 
student nurses, Clinical Professors, and Link 
Lecturers feel will “connect the dots” (i.e. theory and 
practice connection)
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Recommendations
O Have a time with clinical faculty to meet 

with students before first clinical to 
discuss fears, expectations

O Continue to include conversations with 
students about affective learning, 
teamwork, communication, and theory-
practice link as well as psychomotor skill 
acquisition.  Post-conferences are good 
avenue for this.
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Questions

Email: BettyA@usca.edu
ThayerM@usca.edu
Malaarunasalam7@gmail.com
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mailto:Malaarunasalam7@gmail.com
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